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Abstract

Pupilage, as an attribute and a social role of a school age child, should
be regarded as a factor that changes the sphere of realization of a child as an
individual’s natural traits. It creates a different environment for a child and,
certainly, has a very significant impact on the formation of his/her personality.
Otherwise said, based on a child's inherent physical and psychic traits, the
learning process forms a certain social model in the form of a pupil. If not, in
a pupil with all his/her psycho-physiological trait, with an active attempt to
realize his/her potential capabilities, it would be difficult to ensure the
effective learning-teaching process and provide high quality knowledge. It
means that a pupil is not only an object of the educational process, but also its
subject, its active participant.
Therefore, while talking about the impact of the individual’s, subject’s and
person’s factors on the educational behavior, first of all, we should imply a
pupil as a social being with his/her biological and psychological peculiarities.
Educational process should be conducted mainly based on a pupil’s interest
and the realization of his/her individual traits.
Hence, it is possible to refer to a pupil as the main factor required for
implementing the educational behavior. Without taking it into consideration,
it would be difficult to ensure the final educational result.

Keywords: Pupilage, factor, individual, subject, learning, teaching

Introduction

The period of teaching foreign language at primary school is the
starting stage for the unified process of teaching this course. This implies that
the solid foundation for the full realization of the final learning goal should be
laid mainly at this stage. Therefore, the main programme objective should be
considered as a starting point for determining the exact strategic-tactical
course. If this objective is to form conversational skills in pupils, then the first
three years of teaching should be considered as the main period of the
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formation of a strong communication base, i.e. a period that should provide a
minimized solution for the basic objectives related to oral speech. Before
determining these objectives, let us briefly discuss the psycho-physiological
basis of oral speech.

Oral speech is a complex psycho-physiological phenomenon which
with its structural-functional features is also organically associated with
complicated human phenomena - language and thinking. It, as a sound
expression (vocality) of language, practically fulfills the function of human
communication and thinking. Though, in spite of this, language and speech
are neither identical concepts nor are they drastically demarcated.

If we specify the aforementioned from the position of the theory of
energy, language as a social category is not a mere instrument in the realization
of a human’s intellectual and emotional-sensitive processes, but a direct
creator and participant of these processes. As far back as Arnold Chikobava
noted, the traditional formula — language is a tool for thinking — should be
specified. We do not have to think that an idea not yet expressed in speech has
a definite form. The matter is not so easy, as if a person had developed the
thinking and then found the expressive means. A word is not “clothes” for a
thought; it is the means to form this idea (Chikobava Arn, 1983, 234-237). In
other words, we deal with a reversible relation that creates the basis for the
organized action of the linguistic array as the encoding system of a cognitive
product, i.e. the conditions for its materialization.

Thus, speech is not an independent phenomenon. It is the fruit of
"collaboration” of thinking and language, its synthesis in dynamics which
means that speech, as the act, already implies thinking; without the thought, it
cannot become a fact. Thinking can also be non-verbal and be manifested in
other action. Consequently, in our opinion, while talking about the difference
between these two phenomena, we should drop a boundary not between
thinking and speech, but between thinking and speech ability, a potential
which becomes reality only in the process of thinking.

While considering the energetic essence of language, G. Ramishvili
writes that language does not solve a person’s only narrow practical
objectives, does not only compensate for his/her biological deficiency, but
turns the reality into an object of cognition (Uznadze, 105-106). The
interrelation between subjects and phenomena of the outside world is reflected
in the human consciousness namely by means of language. According to W.
Humboldt, language is constantly striving to elevate the impressions from the
outside world to clear concepts (Vygotsky, 1984, 304).

Hence, speech should not be considered only as a "technical service"
for the realization of an idea and conducting of communication. Essentially, it
should be regarded as the potential producing this process.



Consequently, this conclusion should be considered as the starting
point while determining the teaching methodology of oral speech of a foreign
language. Thus, the formation of communication skills should be considered
in relation with a pupil’s psycho-physiological behavior based on the context
a pupil as a subject of the learning and teaching process is facing. Particularly:

1. Students should develop basic habits for establishing
communication in real situations. They should be able to obtain and pass
simple information, express their reaction with words, narrate a read or heard
story in simple words, etc. In other words, this means that pupils will be able
to:

o study the relevant number of lexical units having communication
value;

o develop auditory skills and the skills of practical realization and
combined use of these units;

o develop basic skills of pronunciation, stress and intonation.

2. Students should master the art of learning and should develop the

basic skills of independent work.

Thus, the main goal of the first three years of learning and teaching
should be to ensure that students develop a strong conversational base, the
quality of which depends on the quality of the final result of teaching.

Therefore, it is essential to accurately determine the parameters of
organizational-methodological provision of this stage. For this, we should take
into consideration the factors (social, pedagogical, psychological) affecting
the efficiency of the mechanism of studying the second language and
generally, the level of teaching. We will not discuss them in details as they are
widely covered in special literatures. We will only identify one of them which
is actually realized within the individual approach to teaching and which we
call a pupil's factor.

As a result of many years of observation and experiments, it became
clear that despite the nature of the methods and techniques that dominate in
teaching, each pupil has his/her own individual tactics of learning the teaching
material. It was also obvious that even when the material corresponds to
pupils’ intellectual capability, their cognitive activity is not high. It was
ascertained that the reason is that the teaching material could not arouse a
pupil’s personal interests, and it does not correspond to his/her spiritual needs
and moral values. Otherwise said, educational material cannot provoke a
pupil’s, as a social individual, psycho-emotional activity.

The personal factor does not determine only cognitive activity. It is the
main basis for speech. Due to its nature, the latter serves as the realization of
an individual’s personal essence, expression of his/her emotions, feelings and
personal attitude towards the outside world. Therefore, while determining the
efficiency of learning the teaching material, especially oral speech of a foreign



language, the peculiarities of a pupil as an individual, as a subject, and as a
person taken separately and together should be taken into consideration.

To be more precise, human-individual or Homo sapiens implies the
unity of his/her inherited qualities; a human-person characterizes a man as a
member of the society and comprises his/her characteristic features/value
system; human-subject means the direct participant/performer of social
actions.

If we apply this scheme to a pupil, then “pupilage”, as an attribute and
a social role of a school age child, should be regarded as a factor that changes
the sphere of realization of a child’s as an individual’s natural traits. It creates
a different environment for a child and, certainly, has a very significant impact
on the formation of his/her personality. Otherwise said, based on a child's
inherent physical and psychic traits, the learning process forms a certain social
model in the form of a pupil. If not, even for a pupil with all his/her psycho-
physiological trait, with an active attempt to realize his/her potential
capabilities, it would be difficult to ensure the effective learning-teaching
process and provide high quality knowledge. It means that a pupil is not only
an object of the educational process, but also its subject, its active participant.

Therefore, while talking about the impact of the individual’s, subject’s
and person’s factors on the educational behavior, first of all, we should imply
a pupil as a social being with his/her biological and psychological
peculiarities. Educational process should be conducted based on a pupil’s
interest and the realization of his/her individual traits.

Conclusion

Based on the aforementioned, we can conclude that it is possible to
refer to a pupil as the main factor required for implementing the educational
behavior. The pupil is exactly the main “cause” of the educational process and,
at the same time, the potential on which the final results of this process
depends. On the other hand, pupilage is that social role in the process of the
realization of which a child is formed as a person and is manifested as an
individual.
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Abstract

A person’s ability to identify, understand, use, and manage emotion
provides the basis for the kinds of social and emotional competencies that are
important for success in almost any job. It is said that the more complex the
job is, the more Emotional Intelligence (EI) matters. There are a number of
practical applications of El to improve the student experience, increase
academic achievement and develop well-rounded graduates with the skills
desired by employers. Active use of emotional intelligence and other
components contribute to the development of professional and pedagogical
qualities, competencies, teacher-training, and improve the system as a whole.
Studies have shown that people who score highly on tests of El have better
interpersonal skills and are more positively evaluated by their peers (Jaeger,
2003), which should translate to better social interaction in the workplace. The
presented article explores how emotions impact on student’s learning and
concludes that emotionally intelligent people are change agents, self-aware,
empathetic, not perfectionists, balanced, curious, gracious, and they know how
to work and make the world a better place. Emotional intelligence is
recognized as a highly relevant and important requirement for academic
leadership in higher education. Its traits related to empathy, inspiring and
guiding others, and responsibly managing oneself are most applicable for
academic leadership to run efficiently and smoothly.

Keywords: Emotional intelligence, higher education, academic leadership,
student learning, job skills, competences

Introduction

The roots of Emotional Intelligence (EI) can be traced to Robert
Thorndike, who wrote about “Social Intelligence” in the thirties [1937], and
David Wechsler who stated that non-cognitive aspects of intelligence were
important for adaptation. Howard Gardner, in 1983, used the term “multiple
intelligence” and highlighted the importance of “intrapersonal” and
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“interpersonal” intelligences. Peter Salovey and John Meyer created the term
“Emotional Intelligence” in the 1990s. They described emotional intelligence
as "a set of four inter-related abilities that involves the ability to perceive, use,
understand, and manage emotions"”. However, it was Daniel Goleman (2002)
who popularized this term with his book titled “Emotional Intelligence.” He
stated, "When it comes to the question of whether a person will become a star
performer, 1Q may be a less powerful predictor than EI".

There is a considerable body of research suggesting that a person’s
ability to identify, understand, use, and manage emotion provides the basis for
the kinds of social and emotional competencies that are important for success
in almost any job. It is said that the more complex the job is, the more EI
matters.

El has been criticized by scholars in the psychological community due
to lack of a clear definition or empirical evidence that it is anything more than
a combination of already known cognitive and personality factors. Despite this
controversy, there are many proponents of El in higher education, who
highlight the folly of trying to separate the cognitive from the emotional. They
suggested a number of practical applications for El to improve the student
experience, increase academic achievement, and develop well-rounded
graduates with the skills desired by employers.

In the western educational system, active use of emotional intelligence
and other components contribute to the development of professional and
pedagogical qualities, competencies, teacher-training, and improves the
system as a whole.

Emotional Intelligence and Higher Education

Despite these criticisms, there has been a growing interest in the
application of EI to Higher Education (HE). In his book titled “Teaching with
Emotional Intelligence”, Alan Mortiboys (2005) explores the relevance and
application of EI to teaching practice. Dacre Pool and Sewell (2007) include
El as an essential component of employability attributes in their
“CareerEDGE” model: “EDGE” stands for experience, degree, generic skills,
and emotional intelligence. They remark that people with high EI motivate
themselves and others to achieve more.

Mortiboys uses counseling concepts to make his case for HE teaching.
HE endorses the qualities of acceptance (unconditional positive regard),
genuineness (congruence) and empathy (understanding the feelings of the
other), drawing from Humanistic counseling psychology developed by Carl
Rogers. In doing so, he highlights the relationship between education and
counseling. Both processes may be regarded as entailing a transformative
journey (Clayton et al., 2009), where the student gains knowledge and learns
practical and reasoning skills, which help them function better. Studies have



shown that people who score highly on tests of El have better interpersonal
skills and are more positively evaluated by their peers (Jaeger, 2003), which
should translate to better social interaction in the workplace.

Critics suggest that counseling deals with pathological and emotional
difficulties that should be dealt with separately when they become a problem
(Clayton et al., 2009). Leathwood and Hey (2009) argue that HE sees emotions
as private or pathological rather than as part of the social context of the
learning environment. This may be due to the dominance of stoical, masculine
influences on notions of what higher education should be. Yet, from the
perspective of social constructionism, we are all emotional beings and
emotions play a role in shaping our understanding and actions. Thus, we do
not cease to have emotions when we walk into a classroom or lecture theatre.

Silver (1999) stresses the importance of emotions in the learning
process and believes that not including EI in teaching is to fail the students.
Even in her discipline, Law, where critical reasoning is vital, she says it is folly
to try and eliminate the emotional aspects of the subject. She emphasizes how
the teaching process “stirs inner emotions” and that educators must be willing
to acknowledge their responsibility for the feelings they arouse.

How do Emotions Impact on Student Learning?

While there is debate over the definition and validity of El, there is
evidence demonstrating positive outcomes from the applications of concepts
of EI. Turner and Curran (2006) remind us of what has been known from
cognitive psychology for some time, that attention is necessary for learning.
They suggest that attention is facilitated by positive emotional engagement.
This was impeded by sessions which were dull, boring, not challenging; by
poor explanations and communication; and by not feeling able to ask
questions. Staff can promote student engagement by making their sessions
interesting, communicating well, and allowing time for questions. This
requires El in the sense of awareness of the interpersonal and intrapersonal
factors to help manage emotions.

Good staff-student relationships have also been shown to have a
positive impact on student performance and retention (Thomas, 2002; Rhodes
& Nevill, 2004). Gleaves and Walker (2006) highlight how caring
relationships can have a positive effect on aspirations and achievements,
helping to nurture the intellect, as well as the affective aspects of learning and
teaching.

Conversely, negative emotional states can have a detrimental effect on
the learning experience. Stress has been shown to have a negative effect on
student engagement and achievement (Turner & Curran, 2006). This is
because when in a state of stress, the fight or flight response is activated,;
hence, all the brain is concerned about is survival. Some of the things which



can cause stress include heavy workloads and assessment loads. In addition,
negative feedback from staff can also be demotivating and mood reducing.
Lecturers need to be aware of these impacts when developing modules,
designing assessments and giving feedback, to ensure they get the balance
right.

Another stress-inducing activity is the anxiety produced when having
to give presentations. There is social anxiety due to the fear of negative
evaluation. Topham and Russell (2012) claim that studies have revealed that
between 10% and 16% of students have clinically significant social anxiety.
Among a range of suggestions as to how to reduce this anxiety, they include:
helping students through the transition of coming to university; promotion of
social integration; showing sensitivity to students’ reactions; creation of a safe,
respectful environment to allow students to air their fears; and providing lots
of constructive feedback to make them open to evaluation. The authors,
however, caution us not to treat students as unduly fragile; they advocate
balancing challenge with support.

When it comes to the question of whether a person will become a “star
performer” within that role, or be an outstanding leader, IQ may be a less
powerful predictor than emotional intelligence (Goleman, 2002). While social
scientists are mainly interested in the main predictive relationship between 1Q
and work success, practitioners and those who must make decisions on hiring
and promotion within organizations are understandably far more interested in
assessing capabilities related to outstanding performance and leadership.
However, the issue of separating abilities related to cognitive intelligence from
abilities, traits, and competencies related to emotional intelligence remains a
complex one; however, all definitions of emotional intelligence represent a
combination of cognitive and emotional abilities (Cherniss, 2001).

Innovative delivery technologies have expanded the traditional
classroom setting to distance or online learning, but whether the characteristics
of students who are successful in the traditional classroom setting transfer to
success in online classes is unknown. Online education has experienced
astronomical growth since the 1990s (Perreault, 2004), although the benefits
of online education do not necessarily correlate with the acquisition of
knowledge (Bar-On, 2006). Students perceive online learning as beneficial in
time saved (the ability to take more courses). As a result, they increasingly opt
for online courses, raising the question of whether students’ experience in the
traditional classroom provides them with the same academic readiness for
online courses. In the traditional classroom setting, where learning is based on
face-to-face human interaction, student success is grounded on the instructor’s
ability to perceive nonverbal student cues, modify instructional methods
accordingly, and provide timely answers to student questions. In the online
environment, face-to-face human interaction and its commensurate benefits



are absent. Instead, the written word is the communication tool. Due to this
difference, students’ technological expertise, unmet needs for human contact,
lack of self-motivation, or feelings of isolation can deter success in online
courses (Hill & Rivera, n.d.).

As students increasingly opt for online classes, it becomes more
important for administrators to predict levels of potential academic success.
R. Berenson from American Public University System and G. Boyles and A.
Weaver from Argosy University, USA (June 2008), examined the intrinsic
factors of emotional intelligence (EI) and personality to determine the extent
to which they predict grade point average (GPA), a measure of academic
success, among students attending community college. The study revealed that
El emerged as the most significant direct predictor of GPA. Main conclusions
are that soft skills are pertinent to academic success and may constitute a
useful profile of the successful online student that could be applied to
marketing, advisement, quality assessment, and retention efforts. Validated
assessments of El and personality traits may present an efficient and non-
threatening way of helping students and their institutions determine whether
or not online courses are appropriate for them. Among the students in this
study, who did not complete all three surveys, most either completed the
personality or EI tests. This suggests that students may be less resistant to
personality and EI surveys than other forms of assessment. In addition, El can
be taught, which substantiates the need for students to develop self-awareness
prior to enrolling (Tucker et al., 2000). This can be accomplished through a
required online orientation course that not only teaches technical skills, but
also teaches self-awareness skills.

How educators and students process and respond to emotions
influences children’s education in ways that af