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Abstract

Is passion important in the educational context? What are the benefits
of passion? Is it possible to foster students’ passion? What are the teachers’
characteristics or behaviors that foster students’ passion? The aim of this study
was to answer this questions by a literature review, as well as to present a
global and current picture about the role of passion in Education. Although
research on passion is really recent and, therefore, still scarce, the literature
reviewed showed a great variety of passion’s outcomes, which highlights the
importance it has in the educational context. We also tried to summarize the
teachers’ characteristics studied up to now that can foster the students’
passion. We concluded by presenting the potential implications of the articles
reviewed within education, and presenting the main conclusions of the review.
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Introduction

Passion, as a strong inclination towards an activity, object or person,
is a concept that is present in many contexts and that everybody could define
or identify. For centuries, passion has aroused the interest of different
disciplines, it has been studied by many philosophers, it has been the main
thematic axis of novels and films, and it is an easily attributable characteristic
to people who have surpassed for achieving the excellence in a specific field.
Nevertheless, the popularity of the term has led it to acquire, throughout
history, different meanings, and it is quite common to confer it different
interpretations: From the religious passion, linked to the suffering of certain
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evangelical events, to the sexual passion, understood as an emotional state in
which the person wants to engage in a sexual activity.

However, in this paper passion is approached from a psychological-
motivational perspective. Although from this perspective different authors
have interpreted the term as a motivational tendency of the individual to reach
its goals and purposes, the first empirical study analyzing the passion for an
activity and as a motivational construct goes back to Vallerand et al. (2003).
In this study, in addition to define the concept, the authors propose the
Dualistic Model of Passion and suggest a scale to measure the construct. Since
then and from this theoretical framework, there have been numerous studies
that have demonstrated that passion, among others, propels persistence
(Bonneville-Roussy, Vallerand, & Bouffard, 2013), impels concentration
(Forest, Mageau, Sarrazin, & Morin, 2011), eases people to fully engage in an
activity for a long time (Bonneville-Roussy, Lavigne, & Vallerand, 2011,
Vallerand et al., 2007, 2008), and promotes a better students’ academic
performance and well being (Bonneville-Roussy et al., 2011, 2013; Vallerand
et al., 2007). In this sense, although in recent years the number of studies has
been increasing, studies analyzing the role of passion in the educational
context is still scarce (Ruiz-Alfonso & Leon, 2016).

Thus, this review arises from the desire to answer the questions that
emerge from this seeming lack of literature: Is passion important in the
educational context? What are the benefits of passion? Can students feel
passion for a specific subject and can it affect their performance? Is it possible
to foster students’ passion? What are the teachers’ characteristics or behaviors
that foster students’ passion?

In order to answer this questions and to shed light on the role of passion
in the educational context, we conducted this literature review. The paper is
structured in five sections. In the first, the concept of passion towards an
activity is defined according to the main theories. In the second, we tried to
explain why passion is important within the educational context, showing the
main passion’s outcomes in education exploring so far. In the third, we
described according to the literature, how passion can be promoted. In the
fourth, implications within the academic context are drawn. Finally, in the
fifth, we present the general conclusions of the review.

The concept of passion

Passion is a strong inclination towards a self-defining activity that one
likes or loves, values, and to which one invests a significant amount of time
and energy over a long period of time (Vallerand et al., 2003). This definition
is the most extended and comes from the Dualistic Model of Passion, the main
framework from which most of the research on passion to date has been
developed. In this model, Vallerand et al. (2003) propose two types of passion
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— harmonious and obsessive — suggesting that these types differ from each
other in the way in which the activity is internalized into the person’s identity.
Additionally, harmonious and obsessive passion are also associated with
different outcomes and experiences while performing the activity. So that,
harmonious passion comes from an autonomous internalization of the activity
into the person’s identity, and it leads people to freely engage in the activity
they love. Harmoniously passionate people feel that the activity is in line with
their values and other aspects of their life, and they experience higher levels
of concentration, flow, affect and energy while performing it. On the contrary,
obsessive passion comes from a controlled internalization of the activity into
the person’s identity, and it occurs when the individual feels intrinsic or
extrinsic pressures to perform the activity. Therefore, obsessively passionate
people usually experience negative feelings while performing the activity,
they have difficulties to remain focused on it, and they feel that the activity
they love is in conflict with other aspects of their life (Bonneville-Roussy et
al., 2011, 2013; Vallerand, 2015; Vallerand et al., 2003). Most studies on
passion within the educational context have focused on harmonious passion
because of its benefits for education (Bonneville-Roussy et al., 2011, 2013;
Ruiz-Alfonso & Ledn, 2016).

Although the vast majority of research on passion follows Vallerand et
al. (2003)’s conceptualization, other authors have also tried to define, within
the educational context, what passion is. Thus, Coleman & Guo (2013) use the
term “passion for learning” to refer to the student-focused interest in a
particular domain, which persists over time and is usually linked with a
relative disinterest towards other activities that are interesting to their peers.
Other authors as Day (2004) and Liston and Garrison (2004) have studied the
concept of passion from the perspective of teachers, focusing on the passion
that teachers have for their profession or the subject they teach. From this
perspective, Day (2004) defines passion as the teachers’ love towards the
subject they teach, towards their students, and towards the passionate belief
that, through teaching, they can significantly influence in the lives of their
students. Liston and Garrison (2004) also define passion towards teaching as
the love of teachers towards the task of educating other people, towards the
ideas, and towards their students.

Furthermore, a recent systematic review on passion and education
conducted by Ruiz-Alfonso and Le6n (2016) tried to identify the set of passion
characteristics used by the different scholars to define the concept. The authors
observed that all quantitative studies used Vallerand et al. (2003)’s definition,
while authors from qualitative studies tended to used their own definitions and
there was more disparity in the conceptualizations. Nevertheless, Ruiz-
Alfonso and Ledén (2016) analyzed the different works and extracted nine
features of passion used by the different authors to define the concept. These
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features were: 1) loved activity (the person feels a strong and positive
inclination toward the activity, he or she love it); 2) identification (the person
feels that the activity is something within the self, something that is part of
who he/she is); 3) dedication (the individual spends a lot of time performing
the activity); 4) persistence (passion for the activity is continued over a years
or even a lifetime); 5) caring (passionate teachers are interested and concerned
about their students); 6) positive relationships (passionate teachers usually
have good relationships with students and other peers); 7) supportive context
(passionate people usually feel reinforced by other people who support their
passion); 8) positive emotions (passionate people usually feel good emotions
while performing the activity); 9) domain specific: (passionate people shows
love just for the passionate activity and a relative disinterest for other
activities). Despite these common features, the authors observed that only
some scholars had clearly defined the concept (Coleman & Guo, 2013; Day,
2004; Fredricks, Alfeld, & Eccles, 2010; Oliver & Venville, 2011; Vallerand
et al., 2003) and of them, only Vallerand et al. (2003) provided a consistent
theoretical-scientific ~ framework, supporting the claim that their
conceptualization is currently the most accepted among the scientific
community.

Why passion is important in Education

Research on passion and education is really recent and, therefore, still
scarce. However, different studies have focused on a great variety of passion’s
consequences within the educational context, especially on the harmonious
passion’s benefits. Thus, passion has been linked, among others, with
students’ performance (Bonneville-Roussy et al., 2011; Vallerand et al.,
2007), deliberate practice (Vallerand, 2015), persistence (Mageau et al.,
2009), goal orientation (Fredricks et al., 2010; Hobbs, 2012; Phelps & Benson,
2012), motivation to learn (Ruiz-Alfonso & Ledn, 2017; Stoeber, Childs,
Hayward, & Feast, 2011), different cognitive process as concentration or
resilience (Gucciardi, Jackson, Hanton, & Reid, 2015; Ho, Wong, & Lee,
2011), and well-being (Bonneville-Roussy et al., 2011, 2013; Vallerand et al.,
2007). In this sense, one of the consequences of passion most studied so far
within the academic context has been students’ goal orientation (Ruiz-Alfonso
& Leodn, 2016). Studies have shown that the most harmonious passion, the
most learners’ tendency to remain focused on the improvement of their own
competence (Bonneville-Roussy et al., 2011; Fredricks et al., 2010; Hobbs,
2012; Phelps & Benson, 2012; Vallerand et al., 2007). According to
Bonneville-Roussy et al. (2011) and Vallerand et al. (2007), passion also
affects students’ academic performance. They observed in a sample of music
and colleague students, respectively, that harmonious passion affects
performance, but they also noticed that this relation was not direct and was
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mediated by other variables as mastery goals and deliberate practice, which is
in line with other studies (Vallerand, 2015). Similarly, Ruiz-Alfonso and Le6n
(2016) observed, in a sample of high school students, that students’
harmonious passion towards math affects their performance in the subject, but
detected that this relationship was also mediated by another variable: The
students’ intrinsic motivation to learn.

Passion has been also linked with students’ persistence (Bonneville-
Roussy et al., 2013), the daily or weekly time they spent to the passionate
activity (Bonneville-Roussy et al., 2011; Stoeber et al., 2011; Vallerand et al.,
2007), and the students’ academic engagement (Stoeber et al., 2011). It would
be interesting to note that if a student persists on a task, spend a lot of time,
and is committed to it, it is not uncommon to expect that it could also benefit
his/her academic performance.

Moreover, passion has not been studied only in relation to students’
academic performance, but its effects on other variables such as the students’
well being or their deep strategy to learn have also been analyzed. Therefore,
Vallerand et al. (2007) and Bonneville-Roussy et al. (2013) observed that
harmonious passion was positively associated with students’ subjective well-
being and life satisfaction; and a recent study conducted by Ruiz-Alfonso and
Ledon (n.d.) noticed that students’ harmonious passion affects their deep
strategy to learn and their epistemic curiosity towards learning. On the one
hand, these findings suggest that harmoniously passionate students are more
likely to engage in the task meaningfully, analyzing and comprehending the
information they receive and associating the new ideas with their previous
knowledge. On the other hand, the authors noticed that harmoniously
passionate students are more likely to feel an intrinsic desire to know, to adopt
an exploratory behavior, and to be motivated by the acquisition of new ideas.

Undoubtedly, although much more research is needed on this topic, the
literature carried out so far highlights, through the great variety of passion’s
outcomes identified, the important role of passion within the educational
context.

How teachers can promote their students’ passion

A recent study by Moeller et al. (2017) noticed that about the 80% of
passion in adolescents from middle and high schools was due to the situational
contexts. Notwithstanding that Moeller and colleagues assessed other
activities that were not directly related to the educational context, their
findings suggest that passion is not a fixed characteristic in people and that
only about the 20% of passion is explained by individual differences. This
study provides useful information on the scope of action that external agents
may have in the development of passion. Specifically, within the academic
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context, different studies have found that teachers, and what they do in the
classroom, can help to promote students’ passion.

Although most of the research on this issue has made a qualitative
approach to explore how passionate students perceive their teachers, and that
it is necessary to put more emphasis on this important topic (Ruiz-Alfonso and
Ledn, 2016), the literature reviewed has provided interesting clues that can
help teachers to understand how they can foster their students’ passion. Thus,
Bonneville-Roussy et al. (2013) and Fredricks et al. (2010) noticed that
teachers who ease students to engage in the activity from their self and not for
external pressures, that is, supporting their autonomy, are more likely to foster
passion in their students. Similarly, Coleman and Guo (2013) suggested that
passionate students tend to perceive their teachers as supportive, encouraging,
and caring. In addition, Fredricks et al. (2010) added that students usually
develop passion for activities perceived as challenges, as well as for those
activities in line with their own interests.

Despite the previous studies suggest how the students’ passion can be
fostered, until the research by Ruiz-Alfonso and Ledn (2017), it has never been
analyzed before the specific teachers’ characteristics that could promote
students’ passion. In this study, the authors showed that math teachers who try
to explain the usefulness of the contents they are teaching in class, as well as
the usefulness of the activities they propose, are more likely to promote
passion in their high school students. Similarly, another study by Ruiz-Alfonso
and Leon (n.d.) identified three specific strategies of teachers that predict their
students’ passion: To provide students an optimal challenge, to focus on the
process, and to offer them a positive feedback. Therefore, the authors
encourage teachers to account for students’ levels when teaching or assigning
tasks, to value the process and not just the result, and to guide students for
improvement through a feedback formulated in a constructive and positive
way (Santana Vega, 2015; Carvalho, Martins, Santana, and Feliciano, 2014;
Fontana y Santana, 2012). To our knowledge, these studies have been the first
empirical researches on examining the relationships between students’ passion
and specific teachers’ behaviors, which suggest that research on this topic is
still limited, and efforts to explore how students’ passion can be promoted are
still warranted.

Implications in the educational context

Allowing the present literature review and, the great variety of
passion’s outcomes in education, teachers are invited to notice the importance
of passion in the educational context, as well as the significance that they
acquire in the passion’s development of their students. Teachers should be
aware of the great privilege that they have to infect and help students to
develop their passion, both towards the subject they teach and to other
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activities outside the classroom, because it will also influence what students
do in class (Fredricks et al., 2010; Haerens, Vansteenkiste, Aelterman, & Van
den Bergh, 2016).

Likewise, this review gathers useful and practical tools that teachers
could consider to improve their students’ passion. In this way, especially
following the empirical studies on the topic, it is recommended that teachers
do not only focus on the explanation of concepts. They should underscore on
the usefulness and relevance of the contents that they explain in class, as well
as the practical application of those contents in other subjects or in the
students’ daily life. Moreover, it is also important that teachers emphasize the
importance of internalizing the meaning and usefulness of class activities,
valuing the process and not only the final result obtained by the students. In
addition, the proposed activities must be adjusted to the class’ level. Finally,
it is recommended that teachers offer a positive feedback to their students, in
other words, to guide them through constructive and positive instructions,
emphasizing what students have done well, what they should improve, and
how they can do it to improve.

Conclusion

From this literature review, the following conclusions can be drawn:
1) The most accepted, extended and validated conceptualization of passion
comes from the Dualistic Model of Passion (Vallerand et al., 2003), from
which the authors define passion as a strong inclination towards an activity
that one likes or loves, highly values, with which the individual feels
identified, and to which he/she invests a lot of time in a regular and endured
time; 2) From a psychological-motivational perspective, the study of passion
is very recent, and the analysis of its role in the educational context is still
scarce; 3) One of the most important consequences of harmonious passion in
the educational context is the students’ goal orientation; 4) Harmonious
passion also affects students’ well-being, time spent to an activity, persistence,
academic engagement, performance, deep strategy to learn, and epistemic
curiosity; 5) Passion is not a fixed characteristic in people, and there are certain
strategies that teachers can apply to promote students passion, as supporting
students’ autonomy, emphasizing the usefulness of class content, proposing
activities that fit the students’ level, offering positive feedback, and focusing
on the process and not only on the final result.
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