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Abstract 

 The research objective is to restore students’ self-confidence in 

learning process using peer mentoring strategies. The research design used is 

classroom action research by involving students who experience self-

confidence problems determined purposively (five participants). Data were 

collected using participant observation, in-depth interviews, and field notes. 

Data were analyzed quantitatively (frequence and percentage) and 

qualitatively using Creswell’s model with seven segments of analysis, ranging 

from the process of collecting data to interpreting themes. The results prove 

that the efforts to restore students’ self-confidence succeed in five strategies, 

including three initial strategies (cycle 1), forming limited and intimate group 

discussion, placing peers who inherit caring, supportive, and inspiring, attitude 

and providing clear or detailed assignments. While the next two strategies 

(cycle 2) are to give full trust to students to execute their duties in form of 

performance and to conduct evaluations based on improvement using students 

advantages. Consequently, the increase from the first cycle to the second cycle 

for each participant are P1 = 18.75%, P2 = 17.1875%, P3 = 23.4375%, P4 = 

17.1875%, and P5 = 20.3125%. Peer mentoring is very helpful for educators 

to share roles in an effort to improve student learning performance, for 

instance improving self-confidence. In addition, peer mentoring can be used 

by educators to improve the quality of learning in other aspects such as 

learning outcomes, social intelligence, transformational leadership, and so 

forth. 
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Introduction 

 The constructivism approach is an approach focusing on students as 

centers in learning process. When the constructivism approach is 

implemented, students get the opportunity and are stimulated to learn in 

dynamic and innovative process in developing their potential by considering 

the previous understanding and social settings (Hanafiah & Suhana, 2010:62; 

Kumar & Teotia, 2017:135). Constructivism approach requires concept of 

students’ activeness is higher during the learning. They try to build knowledge 

through the process of discovery and invention from various activities of 

investigating, finding, and of managing the materials in form of scientific 

papers and it is expected to be discussed. To support the smoothness of 

learning, educators facilitate students with various learning media (laptops, 

projecteors, laser pointers, journals, books, and proceedings, etc.) so that the 

presentation and discussion process can be done effectively, efficiently, and 

in quality.  

 The concept of SCL has been well implemented in which groups that 

have been scheduled based on consensus result are able to do their job well. 

Students in discussion groups work on and write scientific papers as well as 

are responsible for those before their peers and lecturers. This process requires 

good self-confidence, because post-presentation material is followed by an 

interactive and communicative process of discussion (questions, objections, 

clarifications, inputs, and critics) guided by a moderator (student). At this 

stage, students are tested for their self-confidence during learning. Self-

confidence is as an attitude that allows students to have a positive, optimistic, 

and realistic view on their own abilities (Reddy, 2014:56; Blegur, Mae, & 

Souisa, 2018:75). Self-confidence is very helpful for students, because in any 

reason students are able to do what is planned, expected, and intended. As a 

result, self-confidence is considered as one variable that most affects learning 

activities (Al-Hebaish, 2012:60), for instance helping students to overcome 

communication anxiety (Wahyuni, 2014:50).  

 During the learning process, students, as speakers, questioners, and 

buffers, still experience problems with their self-confidence status particularly 

the speaker. His self-confidence irritation is clearly illustrated through his 

body expression and accent when arguing. There are some indicators that can 

explain the lack of students’ self-confidence, such as: 1) Panic when criticized, 

2) Exclusive toward suggestions and ideas coming from others, 3) Hurry in 

giving arguments, 4) Asking his friends to deliver their arguments, 5) Asking 

questions when there is “coercion” from educators or friends, 6) Not looking 

at others when arguing, 7) Monotonous and rigid in expressing material, and 

8) Sweating when presenting scientific papers or asking questions. As the 

result the learning activities become less active and interactive to discuss and 

disseminate the discussion result from each study group. 
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 The students’ success in arguing is not only determined by physical 

health, learning atmosphere, learning media, learning material, and audience, 

but also is influenced by stable self-confidence. This (self-confidence) 

becomes important, because as potential educators wherever they are, they 

always involve in interaction with other people surroundings. Moreover, 

students’ self-confidence can be used to predict the accuracy of work, 

performance, and learning achievement (Kleitman & Stankov, 2007:161; 

Dhall, 2013:555), because the cognitive meta-process also functions well 

(Kleitman & Stankov, 2007:161). Good self-confidence also encourages 

students to be optimistic when completing tasks, responsibilities, and to have 

a competitive attitude (Wildan, Irawati, & Arista, 2014:197), as well as 

predictors to other important elements, for instance predicting the academic 

achievement (Karimi & Saadatmand, 2014:210), reducing cognitive anxiety 

(Hatzigeorgiadis, Zourbanos, Mpoumpaki, & Theodorakis, 2009:186), 

affecting achievement motivation (Reddy, 2014:56), and increasing academic 

achievement (Hannula, Maijala, & Poehkonen, 2004:17; Al-Hebaish, 

2012:60; Dhall, 2013:385). 

 By looking back at previous facts (third paragraph, point four), 

normally in study group, there are students or other peers who are mature in 

their self-confidence, so that they are able to express their ideas during the 

discussion. This becomes a new model to be managed by applying peer 

mentoring strategy to foster self-confidence. Peer mentoring in education is a 

strategy of involving students who are more experienced in helping and 

guiding students who are less experienced. This process leads to learning and 

self-development, both mentor and they who are accompanied by (mentee) 

(Grimes, Baker, & Kuczmarski, 2014:1287) with various collaborations that 

provide reinforcement to psychosocial amongst learners to have positive self-

image in order to change and develop more advanced. Peer mentoring, as an 

alternative strategy, is used to reduce anxiety and reduce stress when students 

go through their destructive experiences.   

 Peer mentoring becomes more general and perhaps it becomes 

effective way to facilitate knowledge creation and to share knowledge (Bryant, 

2005:319) for there is informative transaction between the two sides so that 

both mentor and mentee give contribution to achieve the success (Cornu, 

2005:355), as well as peer mentoring is able to fulfill psycho-social needs for 

learners (Allen, Russell, & Maetzke, 1997:488; Grant-Vallone & Ensher, 

2009:637). With a supportive emotional condition, students focus more on 

improvement efforts due to the openness to receive input from their peers or 

their companion by increasing interaction between fellow students to be more 

communicative (Sprengel & Job, 2004:246), preventing student tension 

(Grant-Vallone & Ensher, 2000:637), improving competence (Badu, 

2010:214), professionalism (Widarti, 2012:119), and self-confidence in class 
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(Murni, Suswati, & Solin, 2013:1). Peer mentoring is also proven to increase 

interest and independence in work (Rizka, 2013:161), as well as to build 

friendships among peers (Glass & Walter, 2000:155).  

 

Method 

Design 

 Researchers adopted cycle model for classroom action from Kemmis 

and McTaggart to provide opportunities for researchers to explore patterns in 

peer mantoring that can restore students’ self-confidence in learning process. 

This study allows researchers to be more open, creative, and flexible to the 

data found, whether from the results of peer records of mentoring activities 

carried out, the results of interviews about the strategies used in restoring self-

confidence, as well as observations about students’ self-confidence during the 

learning process. This design makes students “activated” in discussions to give 

meaning toward an effort to restore their self-confidence which is packaged in 

a peer mentoring strategy.  

 

Participant 

 Participants were five students (3 men and 2 women) who had 

problems with self-confidence. They are divided into five different groups (2 

to 4 members per group discussion) while one of the peers pays attention to 

academic competence and is responsible for restoring participants’ self- 

confidence. In addition, to avoid awkwardness, peer who is responsible has 

emotional closeness with the participants so that there is openness in sharing 

information, accepting and following up on the solutions offered.  

 

Data Collections and Analysis 

 The peers are tasked to help to restore participants’ self-confidence by 

applying various techniques, such as in-depth interviews, direct observation, 

making field notes, and reflecting together with participants to measure the 

development of their self-confidence and the factors that influence or 

encourage the achievement of restoration process. The observation guide itself 

is developed from four indicators, including: 1) Believing in one’s own 

abilities (1-4), 2) Taking step independently in making decisions (5-8), 3) 

Having a positive sense of self (9-12), and 4) Dare to express ideas (13-16). 

The research data was analyzed quantitatively (frequence and percentage) and 

qualitatively by adopting the model of Creswell’s in order to provide pattern 

and/or procedural meaning from peer mentoring strategy during the 

restoration of participants’ self-confidence. This stage of analysis involves 

seven stages, such as collecting raw data, preparing process, reading the entire 

data, coding data, describing in themes, associating, and interpreting themes. 
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Table 1. Criteria for completeness of participant self-confidence 

Grades  Interpretation Decision 

49-64 Good Complete 

33-48 Fair Uncomplete  

17-32 Poor  Uncomplete 

0-16 Very poor Uncomplete 

 

Results and Discussion 

Action for Cycle 1  

Limited and initimate peer group 

 The placement of students who experience self-confidence in 

discussion groups was done secretly and was distributed to groups that are 

different from each other. This effort is intended to avoid the perception of 

“intimidation” and “discriminatory” among fellow students to those who 

experience a crisis of self-confidence. Therefore, when the distribution took 

place, participants did not think that the distribution of this group aimed to 

handle their self-confidence problems. Educators ensure that participants 

remain relaxed and friendly in their study groups. The group has also prepared 

a mentor (peer mentoring) who is responsible for diagnosing, investigating, 

and improving the self-confidence of students or peers. Indeed, the division of 

the group also concerns to the skills, readiness, professionalism, and emotional 

status of the mentor to ensure the achievement of his actions. In addition, the 

limited number of groups is also very helpful for mentors in controlling the 

discussion and mentoring the activities. 

 One of self-confidence issues is actually influenced by a poor culture 

of appreciation toward students’ expression, for instance among fellow 

students (Blegur, Mae, & Souisa, 2018:75). Thus, this becomes interesting 

reason in determining mentors during mentoring. Mentors must be 

emotionally intimate with participants so that there is no reluctance during 

supervision, evaluation, and discussion between the two such as the participant 

1 (Female, 21 years) stated that: “What makes me have self-confidence is by 

having someone who always supports me and wants to share with me in 

various ways.” Emotional attachment or intimacy greatly assists participants 

to perform confidently. This intimacy actually helps participants to express 

their feelings objectively and openly and also objectively and openly receives 

input from the mentor. Evaluation process becomes more effective, efficient, 

open and meaningful if there is openess and emotional support attitude 

(Burleson, 2003:1), and smooth interpersonal communication between the two 

parties (Hoover, O’Shea, & Carroll, 1988:22). 

 This limited and intimate group also indirectly encourages participants 

to have a high commitment to complete every task, because feeling of 

reluctance of each other. This is motivated by the division of work tasks 

among group members who demand complete work (internal motivation), 
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because they do not want to disappoint fellow group members and there is no 

feeling of guilt from themselves for their undisciplined actions (Wasak, 

Manggoa, & Blegur, 2016:433). According to participant 2 (Female, 22 

years): “A team must have a commitment to do everything well and correctly. 

It is called work in groups. And I believe that I have learned a lot in the group 

because of the openness among group members. This openness and 

cooperation also help me to be confident to work alone.” Collaboration in 

groups actually provides an opportunity for the development of participants’ 

self-confidence. They learn to reconstruct self-appreciation based on the 

beliefs or tasks they have. Participants demonstrate a strong relationship with 

personal growth from the mentoring process, such as mutual care, reciprocity, 

commitment to personal growth, as well as establish closer and stronger 

friendships (Glass & Walter, 2000:155). 

 

Caring, supportive, and inspirational peers 

 The social relations created by participants and mentors must be truly 

based on a high sense of caring and motivation so that the process of 

restoration of participants’ self-confidence is more effective. Participants are 

given more space for expression so that they can independently assess their 

self-confidence capacity with the assistance from a mentor. Technically, the 

participants actually do not have an understanding of the discussion material, 

but they are just nervous to express or convey their ideas so that they need 

other people (friends) who are able to stimulate their self-confidence. This was 

stated by participant 1 (Female, 21 years) that: “I need a friend to support and 

increase my self-confidence because I do not feel confident if there is no 

support from people around me, especially from my close friends.” Support 

from closest friends is more “valuable” because the support is sincere and also 

meaningful because the closest friend (mentor) directly perceives the events 

experienced by participants (empathy). 

 Support from close friends (mentors) is more motivating and fun for 

participants than other partners because their togetherness does not only take 

place outside the classroom but also takes place in classroom where they are 

able to support each other in positive way. Blegur, Wasak, Tlonaen, & 

Manggoa (2017:37) have proven that disciplinary practices are also stimulated 

by students’s effort to maintain and build their social relations. This means 

that the participants can also use the social relation for positive interests in 

study group. This is one of the reasons why the placement of an intimate 

mentor and the support and motivation from the mentor provides a strong 

intervention in changing students’ learning behavior. Students can be bad 

because their close friends otherwise students can be better because of their 

close friends. As stated by participant 2 (Female, 22 years old), she explained 



European Scientific Journal July 2019 edition Vol.15, No.19 ISSN: 1857 – 7881 (Print) e - ISSN 1857- 7431 

135 

that: “Friends are one of the encouragers making me more confident and 

encouraging me when I am sad and weak.” 

 Placing the competent peers has helped participants become more 

confident in their activities. They will be present as an example or inspiration 

for participants who are truly motivated to change. Self-affirmation techniques 

are also used by participants to restore and strengthen their self-confidence, as 

was performed by participants 3 (Male, 24 years) as follows: “When I see other 

people able to develop their potential, it makes me think that we are both 

human beings why can’t I? This really helped me to increase my self-

confidence.” Self-affirmation techniques that participants use as a form of 

“provocation” are coming from themselves. Participants want to be better by 

advancing themselves with supportive and provocative questions and/or 

statements. Self-affirmation helps participants to restore their self-confidence 

due to besides to get external reinforcement, they try to convince and calm 

themselves before facing a task or performance during the learning process. 

Indeed, this process goes with the mediation from capable and professional 

mentors. Competent and professional mentors contribute indirectly the 

participants to a spirit of high change to improve their self-confidence to be 

equal to or even be better than their mentors. 

 Students’ success or failure in completing task is often caused by other 

non-cognitive problems, including self-confidence, motivation, and 

perseverance (Lester, Garofalo, & Kroll, 1989:75), even irritation of self-

confidence can inhibit students’ self-actualization (Tlonaen & Blegur, 

2017:227). Thus, students must be placed in study groups having interpersonal 

relationships with certain characterization (Pearce, 2009:236), such as 

disciplined peers because it helps them build positive socialization (Blegur, 

Manu, & Souisa, 2018:370), so that the peer mentoring process provides an 

interactive effect on fellow students (Sprengel & Job, 2004:246). Students 

who are weak in self-confidence need support so that they can fight their 

discomfort when expressing. Support starts with verbal and non-verbal. 

Moreover, motivating actions are also needed as a follow up to the support the 

mentor has performed. The practical condition, of course, is that a mentor or 

other partner appears as inspiration when expressing. For instance, calmness 

in asking questions, demeanor in opinion, as well as detail in presenting 

material. These “three” moral segments contribute to the restoration of 

participants’ self-confidence, because their actions are at the beginning 

(supportive), middle (motivating), and at the end of the segment 

(inspirational). 

  

Clear and detail assignment 

 The participants will not know the capacity of their self-confidence 

when they do not get the task or responsibility in carrying out learning 
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activities. Because when the tasks and responsibilities are carried out, 

participants’ self-capacities will be identified, as expressed by participant 2 

(Female, 22 years old) that: “I believe that self-confidence grows when I get 

an assignment.” Some students miss assignments or responsibilities 

challenging answers to foster their self-confidence (Blegur, Mae, & Souisa, 

2018:75). If the task carried out with full effort, it is able to produce results 

and satisfaction will arise in the students (Blegur, 2017:40). When getting a 

clear assignment in presentation group, such as reviewing the material “B”, 

and other friends review the material “C”, and so on, the participants feel more 

confident to do it because there are clear and systematic work procedures 

(Hoover, O’Shea, & Carroll, 1988:22). The task is not complicated because of 

the detailed instructions in investigation, discovery, and workmanship. For 

example when participants get used to making presentations as assignments, 

then they begin to exercise their self-confidence. In addition, with clear or 

detailed work assignments, participants do not “over lap” when completing 

their responsibilities for the learning activities they undertake. Participants 

focus more on certain material that will be studied. 

 A clear work assignment is to assest self by compiling the material in 

detail along with its indicators and concrete examples so that participants can 

simplify questions or answers when the presentation is carried out. In addition, 

the role of the mentor is to divide the tasks of the participants based on their 

academic capacity in order to not to widen the gap between expectations and 

reality. This method is not“discrimination”, but rather an effort to restore 

students’ self-confidence from simple task distribution to complex tasks. As 

stated by participant 4 (26 years) that: “A task that suits my ability is the task 

that makes me more improve in educational process of.” Participants who are 

involved in learning activities need a process for gradual change, particularly 

things relating to performance which tends to be “unfamiliar” to students. 

Clear distribution of tasks bridges participants to restore their self-confidence. 

At the same time, they continue to be supported, motivated, and accompanied 

to be more developed. Mentors ensure that every task received by participants 

is “limited” in number, yet “deep” the mastery of the material, so that 

participants do not think it as a burden when expressing because of the wide 

range of material presentation.  

 When participants get clear assignments, they no longer feel confused 

about learning (i.e. the material for compiling a performance assessment 

item/indicator for learning evaluation material). Participants are more 

selective in choosing and sorting material and what stages need to be prepared 

to make presentations later. At the same time, participants’ sense of 

responsibility is established, both for themselves and for the group discussion 

or study group. Educators and mentors are aware of the task neglect can occur, 

therefore clarity of time is also set so that participants can prepare earlier and 
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be more mature in order to do their best for performance. Challenging learning 

experiences through clear work assignments run well, as long as participants 

don’t feel pressure. Participant 5 (Male 21 years old) stated that: “As long as I 

get the trust from other people (group leader or educator), I do not think the 

task as a pressure.” Thus, as long as the participants get a clear task, they can 

improve their self-confidence because the mastery of the material can be more 

leverage (Blegur, Mae, & Souisa, 2018:78). 

 Participants who have trust irritation will not be maximized if a 

lecturer gives them an abstractive assignment. They will be confused to start 

because they are not able to manage their self-potential. The number of tasks 

given and or performed by participants is not a guarantee that they will master 

a material however what is important is that they understand the principles of 

solving the problems or tasks given. Those principles are the navigators for 

participants to complete and succeed in completing and even mastering certain 

problem-solving strategies. Simply, the tasks distributed to participants must 

be followed by various solution strategies so that their depth and critical 

thinking encourages their enthusiasm for expression becomes more essential 

than the “stack” of tasks without considering the quality of thinking, work 

quality, and the quality of expression of the participants.  

 
Figure 1. Participants’ self-confidence index for cycle 1 

 

 The actions taken as an effort to restore participants' self-confidence in 

first cycle with three implementation actions have not been successful, in 

which all participants did not meet the required completeness criteria. In first 

cycle, each participant obtained a self-confidence index of, P1 = 39, P2 = 38, 

P3 = 43, P4 = 39, and P5 = 41. Thus, action in the second cycle must be done 

so that the participants’ self-confidence index can be restored in line with the 

criteria. Participants still need a number of other more acceptable actions  with 

the restoration needs of self-confidence based on the action results in cycle 1. 
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Action for Cycle 2 

Give total trust 

 Participants who get the task without any follow-up in form of self-

expression do not have any effect on their self-confidence. The work worked 

on must be used as a way to train self-confidence. In this sense, educators or 

mentors do not use the tasks as “piles” of paper coloring learning activities, 

yet as a password for participants to show the quality of their self-confidence. 

Participants have attempted to complete the task so that they need to get the 

opportunity to prove the quality of their work to others. They will give 

assurance to others that what is produced is truly satisfying and/or vice versa. 

For some students, they even yearn for expressive momentum (e.g. oral 

presentations) to steal the attention of others because they have the same 

abilities as others. Even according to Tlonaen & Blegur (2017:228), when 

students believe in their abilities, this has become asset to succeed when they 

perform.  

 The next step used to restore students’ self-confidence is to give them 

total trust. Starting from the existence of clear work assignments, participants 

are given trust so that they become “key” in discussion or presentation 

activities. The key means that to make participants as pioneers in any activity, 

whether as questioners, debaters, or the first presenter of other presenters. 

Participants are always given the main opportunity to do activities relating to 

the learning process, for instance by asking: “Do you have questions to ask? 

Do you want to answer this question? Or we will do the presentation later, 

thus you must prepare for the presentation so that our group gives the best.” 

This is not an insistence, but a mentor gives the opportunity to participants to 

judge themselves honestly and train participants to think positively of a set of 

knowledge and skills that they have. The participants believe that the trust 

gives an opportunity for them to provide evidence that they deserve to do the 

task as is performed by other students.  

 Participants’ self-confidence can be good when people trust them, 

because self-confidence is a positive and realistic view of themselves (Reddy, 

2014:56), and about the expression of self-ability in the form of self-

evaluation. Participant 3 (Male, 24 years old) even hoped that: “Don’t take 

back the trust or assignments that have been provided to me, this will actually 

undermine my self-confidence because I assume that I do not have the ability 

if someone replaces me.” Remember that the learning process is a process of 

improvement, thus give participants the opportunity to be more open, active, 

and expressive to express their views or ideas and control their potential during 

the learning process. Intention and purpose must be based on emotional 

support (Burleson, 2003:1), so that if there is a mistake, the mentor and 

educator make improvements instead of moking them. If this is left 

unchecked, then it will be an “experience” for the learning atmosphere because 
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educators or other students legalize ridicule behavior (Tlusciak-Deliowska, 

2016:167). Actually, the research by Blegur (2017:140) has proven that 

students who successfully carry out their beliefs (presentations) feel happy and 

satisfied with their abilities. The fact, self-confidence encourages students to 

become more active, participatory, and actual when dealing with tasks relating 

to performance.  

 

Be evaluative not justificative 

 Mentors are always reminded that one of the roles they play in the 

mentoring process is as an evaluator. The task and role of the mentor is not to 

justify (judge) participants, yet to evaluate (improve) the knowledge and skills 

that participants have shown. Moreover, the problem faced by participants is 

the irritation of self-confidence thus what they need is improvements so that 

participants become more critical and creative because they believe in their 

academic capacity. Participant 5 (Male, 21 years) stated that: “Evaluations 

that can help my performance in increasing my self- confidence are positive 

evaluations and motivations that are able to process one’s personality to 

develop their inner potential.” Participants not only need results from the 

performance they show but more than that namely the content or solution of 

what action they need to improve to show a change in a constructive direction. 

Then the evaluation that “frees” participants is more required to restore their 

self-confidence, rather than justifications for the efforts they have made. 

 This evaluation activity is based on observation guidelines that 

educators have provided and shared with students in each study group. There 

are 10 important components, ranging from the appearance of the self to the 

management of the class when presenting material (acting as a presenter). 

There were no students missed the presentation activities, even though they 

worked in discussion groups meaning that even though in groups, all members 

have the same role and capacity, the difference is only in the content of the 

material presented. The data obtained through this observation guide is then 

used to make improvements to the performance that the participants have 

achieved. Point to remember that before this evaluation activity was carried 

out, mentor should ensure the participant’s openness to receive input, 

participants knew their work assignments, and participants had gained good 

trust from the mentor and fellow students in the discussion group. This is just 

a strategy to ensure participants still have self-confidence when evaluated by 

a mentor. 

 The evaluation the mentor does provide emotional and supportive 

assistance to the participants so that there is a spirit of learning within them 

(Burleson, 2003:1). The mentor begins by exploring the areas that become the 

strengths of participants when expressing (asking, answering, or making 

presentations). Some examples include: “Your question is good, you need to 
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focus more to perfect it.” There are also others: “You have well-presented the 

material, we enjoy it. If you are more active in mastering the class, your 

performance becomes more impressive.” The mentor sees every advantage 

that participants have, and then use it to embroider participants’ performance 

negligence. Mentors try to change the way other students think that tends to 

focus on negligence or weakness. Though in fact, this does not help 

participants when restoring their self-confidence and self-esteem. The mentors 

have ensured and guaranteed the participants that they have advantages, thus 

this triggers participants’ enthusiasm and self-confidence to continue to 

improve themselves to be more advanced through collaborative activities. 

 
Figure 2. Participants’ self-confidence index for cycle 2 

 

 From the two actions implemented in second cycle, participants 

received the self-confidence index as follows: P1 = 51 (increase of 18.75%), 

P2 = 49 (increase of 17.1875%), P3 = 58 (increase of 23.4375%), P4 = 50 

(increase of 17.1875%), and P5 = 54 (increase of 20.3125%) .This result 

explains that action research is complete because all participants have 

succeeded in fulfilling the completeness criteria determined in table 1. 

 

Cycles of Peer Mentoring Strategy in Restoring Students’ Self-

Confidence 

 From five restoration strategies, in two cycles applied, namely: 1) 

Limited and intimate peer groups, 2) Peers who are caring, supportive and 

inspirational, 3) There are clear or detailed work assignments, 4) Give full 

trust, and 5) Evaluative attitude in nature, not just justification is able to restore 

students’ self-confidence in learning process. For instance students begin to 

have a sense of trust in their own abilities, act independently in making 

decisions, have a positive sense of self, and begin to have courage in 

expressing their opinions. Peer mentoring has bridged students to develop due 

to the support from caring, supportive, and motivating peers. Designing 

limited group makes students no longer feel awkward, because they are among 

people who are limited in a populative manner. The fewer people and 
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increasingly non-formal discussion processes, the more free students express 

themselves, including being able to give ideas when they are asked or get 

opportunities from other groups, be responsible for assigned tasks, and are no 

longer ashamed to maintain eye contact with others when communicating.   

 Peer mentoring is able to restore students’ self-confidence in learning 

process, so that educators or students need to abandon non-supportive, non-

motivating, and justified behaviors so that there is no more anxiety when 

students want to express themselves (Blegur, Mae, & Souisa, 2018:80). 

Prioritize small group learning and mentoring oriented towards training 

experience, self reflection, supportive evaluation, and feedback in order to 

enliven interaction, self-confidence, and interpersonal skills of students 

(Sprengel & Job, 2004:246; Skinner, Hyde, McPherson, & Simpson, 

2016:21), and provide high psycho-social support (Grant-Vallone & Ensher, 

2000:637). Peer mentoring is also as an alternative to foster learning and 

improve students’ communication and leadership skills due to the presence of 

mentors and mentees (Grimes, Baker, & Kuczmarski, 2014:1286), to improve 

presentation skills (Jerome, Baker, & Fang, 2018:979), there is change in self-

esteem, social skills, and behavioral competencies (Karcher, 2005:65), as well 

as peer mentoring is also proven to reduce students’ anxiety (Saifman & 

Whigham, 2014:120; Cropp, 2017:481).  

 The implementation of good peer mentoring can also improve 

networking and reduce or avoid students from various failures in the learning 

process (Grimes, Baker, & Kuczmarski, 2014:1286). In addition, with good 

self-confidence, students’ work accuracy are easily predictable (Kleitman & 

Stankov, 2005:161) while students use various strategies to improve the 

quality of their learning, such as recording, summarizing, reflecting, reading, 

and reviewing the tasks they learn (Kisac & Budak, 2014:3336). In this sense, 

participants  who are more adaptive with peer mentoring strategies have better 

learning outcomes (Bernier, Larose, & Soucy, 2005:29), thus it is appropriate 

that educators pay attention to the mentoring process that is friendly, 

nurturing, open minded, and trusting (Beyene, Anglin, Sanchez, & Ballou, 

2011:87) so that the learning process becomes more useful for the balance of 

students’ learning outcomes.  
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Figure 3. A cycle of peer mentoring strategies and the role of participants in the process of 

self-confidence restoration 

 

Conclusion 

 Educators need to empower fellow students to affirm and create 

openness and authenticity of information on their negligence which hinders 

the productivity of learning quality. The results of the study have guaranteed 

that the peer mentoring strategy is effective to restore students’ self-

confidence, such as: 1) Determination of a limited and intimate discussion or 

study group between mentors and participants, 2) Ensuring that each group 

member has a caring, supportive and inspiring attitude to stimulate 

participants to be more open, 3) There is clarity when providing assignments 

to participants to keep their focus and mood to continue learning, 4) Give total 

trust to participants so that they become the main figures in the discussion 

group in order to use the opportunity and to a self-proof, and 5) Evaluation of 

participants’ performance based on the eagerness for improvement rather than 

negligence-based assessments because of the participants. This strategy takes 

place step by step so that it avoids leapfrogging stages so that participants can 

perceive each restoration progress well and more strengthen from each stage 

they have experienced.  

 Peer mentoring helps many educators and students to control the 

quality of learning. Participants are not only taught how to become competent 

and professional candidates for educators, yet they can also play a role through 

the learning experiences that they experience themselves directly, such as as 

peers while participating in overcoming the problem of distrust from other 

people (their own partners). The strategy applications will assist them when 

they later become real educators at the school. This is also one of the 

educational concepts of the present era, in which the role of educators will be 

more as a character modifier for the learners, and when students implement 

well as peers in restoring participants’ self-confidence, then the students have 
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helped their partners by supporting positive self-character to face the rapid 

progress and competitive era. 
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Appendix 1. Guidelines for observing self-confidence 

Statements 4 3 2 1 

1. Receive academic assignments given by 

educators with pleasure. 
 

 

 
 

 
 

 
 

2. Complete academic assignments on time or 

on target. 
 

 

 
 

 
 

 
 

3. Playing the role well in the discussion 

process (speaker, moderator, or debater). 
 

 

 
 

 
 

 
 

4. Able to assess yourself honestly and 

objectively to improve thecompetence. 
 

 

 
 

 
 

 
 

5. Able to make informed decisions in urgent 

situations during the discussion. 
 

 

 
 

 
 

 
 

6. Responsible for the development of the 

tasks that have been carried out during the 

discussion activities. 

 
 

 
 

 
 

 
 

7. Have the initiative to appear, when 

randomly appointed by educators. 
 

 

 
 

 
 

 
 

8. Answer questions or criticisms clearly and in 

detail. 
 

 

 
 

 
 

 
 

9. Mastering the class well when delivering 

material. 
 

 

 
 

 
 

 
 

10. Stay calm towards self-defeating criticism 

during discussions. 
 

 

 
 

 
 

 
 

11. Be friendly when getting the criticism of the 

material presented. 
 

 

 
 

 
 

 
 

12. Don’t blame others, when there are 

obstacles, mistakes in learning. 
 

 

 
 

 
 

 
 

13. Always want to ask questions when getting 

the opportunity from a moderator or educator. 
 

 

 
 

 
 

 
 

14. Dare to ask questions to peers or educators 

when they feel unclear. 
 

 

 
 

 
 

 
 

15. Maintain eye contact with the speaker when 

expressing opinions. 
 

 

 
 

 
 

 
 

16. Provide questions or objections with 

accentuation of clear tones and gestures. 
 

 

 
 

 
 

 
 

 

  


