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Abstract

This study examined the essentials of integrating peace education
into the Nigerian Basic Education curriculum for a lasting culture of peace
and environmental sustainability. The study also identified need for teaching
peace education at the basic education level in order to inculcate in the child
the rightful spirit, awareness and consciousness to protect their environment
owing to the recent turbulent crisis/challenges facing the Nigeria society.
Three research questions and three hypotheses guided the study. The
descriptive survey research design was employed in the study in order to
collect data. Simple random sampling was used to select 783 head teachers,
while stratified proportionate sampling technique was used to select 800
teachers. A questionnaire titled: “Participants Responses on Integrating
Peace Education into Basic Education Curriculum for Peace and
Environmental Sustainability Questionnaire”, (PRIPEBECPESQ) containing
40 items and drawn on a 4-point rating scale was used for data collection.
Validity and reliability of the research instrument was also determined. Data
was analyzed using frequency distribution, mean rating and standard
deviation. The Z-score statistics was used to analyze the hypotheses at 0.05
level of significance. From the findings of the study, recommendations were
proffered and among such included that there should be new reforms in the
basic education curriculum which should be highly propagated by effective
implementation and adequate funding/financing of basic education in
Nigeria. School administrators and teachers should be trained professionally
for effective implementation of this course at the classroom level.
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Introduction

Education is the key to development and environmental sustainability
in any nation. At any given time, education is important for any country’s
socio-economic, cultural and political development. Education includes
equipping human index with the rightful skills, understanding, qualities and
competences that will enable them participate effectively in the development
of their environment for sustainability. To maintain a long lasting culture of
peace among citizens for environmental sustainability, there is need to
provide commensurate peace education that will target at inculcating into
individuals the rightful spirit, awareness and consciousness to protect their
environment. In essence, this must fully be integrated at the early stages of
life (i.e. at basic education level) to enable both children and youth imbibe
the culture of peace for protection of their environment and environmental
sustainability.

The National Council of Educational Research and Training (2006)
highlighted that education for a long lasting culture of peace is education for
life. It is not merely training for a livelihood but also equipping individuals
with the values, skills, and attitudes they need to be wholesome persons who
live in harmony with others and as responsible citizens. According to the
Programme of Action on a Culture of Peace, the United Nations defined a
culture of peace as “a set of values, attitudes, modes of behaviour and ways
of life that reject violence and prevent conflicts by tackling their root causes
to solve problems through dialogue and negotiation among individuals,
groups and nations” (UNESCO, 2010).

As was written in the 2004 National Policy on Education, basic
education comprises Primary and Junior Secondary School Education, which
spans nine (9) years of learning. Primary education is given in institutions for
children between the ages of 6 to 12, for duration of 6 years while junior
secondary school education consists of both pre-vocational and academic
education. It forms part of the Universal Basic Education, which is free,
universal and compulsory. At this level, basic subjects are taught, which will
enable pupils acquire further knowledge and skills (Federal Republic of
Nigeria & International Labour Organization — ILO, 2004). Likewise, at this
level of basic education in Nigeria, education supposedly has the following
objectives (i) the inculcation of national consciousness and national unity;
(ii) the inculcation of the right type of values and attitudes for the survival of
the individual and the Nigerian society; (iii) the training of the mind in the
understanding of the world around; and (iv) the acquisition of appropriate
skills and the development of mental, physical and social abilities and
competencies as equipment for the individual to live in and contribute to the
development of the society (National Policy on Education, 2004). In line
with the above objectives, Article 29 of the Convention on the Rights of the
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Child (1989) as highlighted by the United Nations General Assembly further
states that: “....the education of the child shall be directed to ....the
preparation of the child for responsible life in a free society, in the spirit of
understanding, peace, tolerance, equality of sexes, and friendship among all
peoples....” The 1990 World Declaration on Education for All as cited by
UNICEF (1999: p2) equally says that:

Every person — child, youth and adult — shall be able to

benefit from educational opportunities designed to meet their

basic learning needs. These needs comprise both essential

learning tools (such as literacy, oral expression, numeracy,

and problem solving) and the basic learning content (such as

knowledge, skills, values and attitudes) required by human

beings to be able to survive, to develop their full capacities, to

live and work in dignity, to participate fully in development,

to improve the quality of their lives, to make informed

decisions, and to continue learning ... The satisfaction of

these needs empowers individuals in any society and confers

upon them a responsibility to . . . further the cause of social

justice, . . . to be tolerant towards social, political and

religious systems which differ from their own, ensuring that
commonly accepted humanistic values and human rights are
upheld, and to work for international peace and solidarity in

an interdependent world.

Therefore, to achieve all these objectives entails providing and
embedding children with academic programmes in the curriculum that will
support their consciousness of need towards maintaining a lasting culture of
peace (through peace and civic education) for continuous development and
environmental sustainability. Peace education however entails the process of
promoting the knowledge, skills, attitudes and values needed to bring about
behaviour changes that will enable children, youth and adults to prevent
conflict and violence, both overt and structural; to resolve conflict
peacefully; and to create the conditions conducive for peace, whether at an
intrapersonal, interpersonal, intergroup, national or international level. It also
encompasses the presence of social, economic and political justices which
are essential to the notion of “positive peace’ (UNICEF, 1999).

Peace education must also address the prevention and resolution of
all forms of conflict and violence, whether overt or structural, from the
interpersonal level to the societal and global level. Hicks (1985) defined
peace education as activities that develop the knowledge, skills and attitudes
needed to explore concepts of peace, enquire into the obstacles to peace
(both in individuals and societies), to resolve conflicts in a just and non-
violent way, and to study ways of constructing just and sustainable
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alternative futures. It covers the content areas of attitude formation including
values underlying peace, violence and war, non-violence, economic and
social justice, environmental protection, and participation. Cremin (1993)
placed a greater emphasis on skills and attitudes, defining peace education as

a global term applying to all educational endeavours and activities
which take as their focus the promotion of a knowledge of peace and
of peace-building and which promote, in the learner, attitudes of
tolerance and empathy as well as skills in cooperation, conflict
avoidance and conflict resolution so that learners will have the
capacity and motivation, individually and collectively, to live in
peace with others.

UNICEF (1999) summarised and categorised the aims of peace
education for a lasting culture of peace and environmental sustainability at
the basic education level into three aspects of knowledge, skills and
attitudinal aims.

The aims of peace education under knowledge involve inculcating
into children/youths the awareness of own needs and self awareness,
understanding nature of conflict and peace, ability to identify causes of
conflict, and non-violent means of resolution, conflict analysis, enhancing
knowledge of community mechanisms for building peace and resolving
conflict, mediation process, understanding of rights and responsibilities,
understanding interdependence between individuals and societies, awareness
of cultural heritage and recognition of prejudice.

The aims of peace education under Skills involve effective
Communication in active listening, self-expression, paraphrasing and
reframing, assertiveness, ability to cooperate, critical thinking, ability to
think critically about prejudice, ability to deal with stereotypes, dealing with
emotions, problem-solving, ability to generate alternative solutions,
constructive conflict resolution, conflict prevention, participation in society
on behalf of peace and ability to live with change.

Attitudinal aims inculcate in the children/youths the culture of self
respect, positive self image and strong self-concept, tolerance, acceptance of
others, respect for social differences, respect for rights and responsibilities of
children and parents, bias awareness, gender equity, empathy, reconciliation,
solidarity, social responsibility, sense of justice and equality, togetherness
and joy in living.

The major frontiers and aspects of peace education for schools’
curriculum as identified by the National Council of Education Research and
Training (2006) and UNESCO (2010) are:

(a) bringing about peace-orientation in individuals through education;
(b) nurturing in students the social skills and outlook needed to live
together in harmony;
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(c) reinforcing social justice, as envisaged in the Constitution;

(d) the need and duty to propagate a secular culture;

(e) education as a catalyst for activating a democratic culture;

(F) the scope for promoting national integration through education; and
(9) education for peace as a lifestyle movement.

Others may also include: personality formation (self reflection and
self discipline), acquire peace values and national unity, democracy and true
citizenship, free gender inequality and bias, national integration, responsible
citizenship, negotiation of conflicts with understanding, acquire basic peace
skills (i.e. communication skills, thinking skills & personal skills) that will
aid living together in harmony, human dignity, equality, social justice,
protection of peoples’ right and freedoms, sustainable development and
active participation (National Council of Educational Research and Training,
2006). Therefore, curriculum planners in the Nigerian basic education
system must adopt certain strategies for effective integration of peace
education into the curriculum.

Sani (2013) described curriculum as the educational experiences
designed purposely for certain students within a specific time in order to
accomplish the set objectives. Additionally, curriculum is defined as planned
learning activities for students, ran and monitored by schools in order to
achieve its educational goals. Curriculum is fundamental to education. It
serves as an instrument for guided instruction. Curriculum entails organized
and intended interactions, which involve instructors, learners and learning
resources in the school or in other appropriate instructional settings. Thus,
curriculum is a means through which societal values are translated by the
educational institutions into tangible and memorable attestation. Curriculum
portrays and transmits to the learners what the society considers worthwhile.
Every society has its own peculiar conception of how its curriculum should
be designed and the goals it should be aimed at. Curriculum combines
objectives subject matter, learning activities and evaluation techniques as
components that together serve as contributors of educational value. It serves
a guide for schools to instil in the learners the desired knowledge, skills,
attitudes and habits accepted by society. Periodic review of the curriculum to
reflect changing realities of the modern world makes it salient to the needs of
the society (Sani, 2013).

Mainstreaming peace education across the curriculum implies the use
of peace-prone instructional methods and strategies. These are methods and
strategies that promote interactive learning processes and they include
cooperative group work, peer teaching, problem-solving, discussion, role
plays, mediation, consensus building, negotiations, simulation and other
learner-centred instructional strategies. Apart from promoting participatory,
cooperative and problem-solving abilities in learners, each of these
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instructional strategies is experiential basis. These participatory instructional
methods are used in the teaching of topics whose learning aims relate to
knowledge, attitude and skills of peace education. Also when students
participate in these types of learning strategies, they listen to one another and
this develops in them respect for differences. With regards to instructional
materials, care is taken to ensure that instructional materials presented to
learners are of such nature and condition that can promote participatory
learning.

Above all, instructional materials for implementing peace education
curriculum should not present any biased information or message that may
be derogatory to any person or group (Akudolu, 2012). Based on all this
background necessitates, this study investigated the essentials/importance of
integrating peace education into the Nigerian Basic Education curriculum for
a lasting culture of peace and environmental sustainability. The significance
of this study is to enable the government, policy makers, all education
stakeholders - e.g. school heads/administrators, teachers, community
stakeholders, parents, children and youth work towards a lasting culture of
peace as an instrument for social change and environmental sustainability in
Nigeria.

Statement of the Problem

The recent turbulence, crisis and cases of insecurity challenges (i.e.
murder, political thuggery and crisis, kidnapping, armed robbery/theft,
bombing, militancy, ritual killings, fraudsters — 419, communal/religious
crisis, corruption, pipeline bunkering, among others) in the Nigerian society
which continues to draw attention of other nations, governments and people
from various parts of the world is a matter of urgency that necessitates a
lasting culture of peace and environmental sustainability. The recent
bombing and kidnapping especially in the Northern parts of Nigeria and in
the world all over e.g. the kidnapping of Chibok girls and bomb blasts in
states such as Yobe, Jos, Kano and Maiduguri have called for the need to
integrate peace education into the curriculum of the Nigerian basic
education. Sani (2013) expressed that presently the Nigerian society faces
numerous crises that are weakening its economy and stability. Such crises
create division between tribes and religious groups and undermine unity
among the citizens of the country. These crises such as ‘Boko Haram’,
religious conflicts especially among the adherents of the two dominant
religions in Nigeria: Christianity and Islam, is occasioned by the failure of
Nigeria’s education system to serve as the glue that cements the various
ethnic groups into a single cohesive entity (Sani, 2013). The Nigerian basic
curriculum planners must react by taking cognizance of all the crises and
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challenges eluding the Nigerian society and integrate peace education into its
curriculum for a lasting culture of peace and environmental sustainability.

Children also at the early stages of life who are ‘tabula rasa’ (empty
minds) must learn to embrace and imbibe peace for environmental
sustainability. Supporting the above, the National Council of Educational
Research and Training (2006) is emphatic that the primary stage of education
is the ideal time for laying the foundation of a peace-oriented personality.
The stage comprises the formative period in the lives of the students. At this
stage, children are comparatively less burdened. The number of children who
could be exposed to education for peace is at the maximum during this
phase. Therefore, the need for effective integration of peace education into
the Nigerian Basic Education curriculum for a lasting culture of peace and
environmental sustainability is the problem of this study.

Purpose of the Study
Specifically, the study was designed to:

1. Determine the aspects of peace education that should be integrated
into the Nigerian Basic Education curriculum for a lasting peace and
environmental sustainability.

2. Identify the benefits of integrating peace education into the Nigerian
Basic Education curriculum for a lasting peace and environmental
sustainability.

3. Examine implementable strategies for effective integration of peace
education into the Nigerian Basic Education curriculum for a lasting
peace and environmental sustainability.

Research Questions
The following research questions guided the study:

1. What aspects of peace education should be integrated into the
Nigerian Basic Education for a lasting peace and environmental
sustainability?

2. What are the benefits of integrating peace education into the Nigerian
Basic Education curriculum for a lasting peace and environmental
sustainability?

3. What are the various implementable strategies for effective
integration of peace education into the Nigerian Basic Education
curriculum for a lasting peace and environmental sustainability?

Hypotheses

The following null hypothesis guided the study:

HO.:  There is no significant difference in the mean rating of the school
heads and teachers on the aspects of peace education that should be
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integrated into the Nigerian Basic Education for a lasting peace and
environmental sustainability.

HO,:  There is no significant difference in the mean rating of the school
heads and teachers on the benefits of integrating peace education into
the Nigerian Basic Education curriculum for a lasting peace and
environmental sustainability.

HOs:  There is no significant difference in the mean rating of the school
heads and teachers on the various implementable strategies for
effective integration of peace education into the Nigerian Basic
Education curriculum for a lasting peace and environmental
sustainability.

Methodology
Research Design

The descriptive survey design was adopted for the study, which
sought to collect data on the opinions of the participants by conducting a
field survey in four states in Nigeria and likewise gathered information from
head teachers who were employed as participants for the study.

Population

The population for the study consisted of all the basic schools’
(primary) administrators (head teachers) and all the teachers from the
government owned primary schools in Anambra State. This comprised of
1044 head teachers and 12,025 teachers. (Source: PRS; (ASUBEB) Anambra
State Universal Basic Education Board, October, 2014).

Sample and Sampling Technique

The sample size for the study involved 800 teachers and 783 school
administrators (head teachers) drawn from 12,025 teachers and 1044 head
teachers in primary schools in Anambra State. Stratified proportionate
sampling technique was used to select the teachers, while simple random
sampling was used to select the head teachers. The stratification was done
according to the Local Government Area.

Instrument for Data Collection

A questionnaire titled: “Participants Responses on Integrating Peace
Education into Basic Education Curriculum for Peace and Environmental
Sustainability Questionnaire” (PRIPEBECPESQ), containing 40 items and
drawn on a 4-point scale of Strongly Agree — SA (4), Agree — A (3),
Disagree — D (2) and Strongly Disagree — SD (1), formed the basis for the
primary data and was used for data collection. The questionnaire was
validated by two experts in Educational Foundations Department from
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Nnamdi Azikiwe University, Awka, Anambra State, and Primary Education
Department from Federal College of Education (Technical) Asaba, Delta
State, in order to establish the face and content validity in line with the
purpose of the study. The corrections and modifications made by the experts
on the instrument to ensure its validity were incorporated in the corrected
version of the instrument.

For the reliability of the research instrument, a pilot-testing was
conducted using 50 teachers and 10 school administrators (head teachers)
from 10 public primary schools in Enugu state, Nigeria and adopted the test
re-test method which yielded a coefficient (r) value of 0.85 using the Pearson
Product Moment Correlation Coefficient formula to determine the
trustworthiness and dependability of research instrument. This affirms that
the instrument was reliable for the study. The research instrument was finally
administered and collected by the researcher and five trained research
assistants on a personal, hand delivery and face to face contact with all the
participants. The responses from the research instrument (questionnaire)
were analyzed using frequency distribution, the mean and standard deviation
to answer research questions; while the Z — score statistics was used to
analyze the hypotheses at 0.05 level of significance. Any mean that scored
above the bench mark of 2.50 was regarded as agree while mean rated below

the bench mark (2.50) was regarded as disagree.

Table 1 Frequency distribution, Mean score and Standard deviation of participants’
responses on the aspects of peace education that should be integrated into the Nigerian Basic
Education for a lasting culture of peace and environmental sustainability
N = 1,583 (School Heads — 783; Teachers — 800)

SN ITEMS PARTICIPANTS | SA A D 5D | MEAN I.‘?ET\ DECISION
Aczpectz of peace education to be mtegrated mto the
curriculum for a lazt culture ofpeace and environmental
1 zustainability:
Approsche: to confliet resolutions, reconciliation, SchoolHaads 275 455 36 17 326 0.64
negotistions and non-viclenca. Teachars 358 359 45 38 3.30 0.78
- Tolerance, =pirit of zolidarity and rezpect for all life School Heads M 407 27 43 324 077
E Teachars 67 3B0 28 15 336 0.70
S Equity of all and togetherness School Heads 444 312 10 17 351 0.64
2 T=achears 408 355 0 17 344 0.65
4 Sex education School Heads 23 38 337 3B5 1462 0.71
Teachers 31 55 337 377 1468 0.77
= Democracy and rezpect for human dignity School Heads ik 370 16 B 148 0.59
- Teachers 330 420 34 16 3.33 0.65
‘ Security and preservation of the planet School Heads 3% 354 22 11 340 0.62
Teachers 39 319 37 48 333 0.82
= Marriaze School Heads 58 27 321 377 L0 0.85
Tzachers 48 33 423 276 1.84 0.79
g Health education and maturity School Haads 44 34 255 450 1.58 0.82
Tzachars 60 42 358 340 1.78 0.85
g Social responsibility and zense of justice School Heads 3% 332 33 24 340 0.71
Teachars 365 3BP 4 12 338 0.64
10 Effective communication skills'processes School Heads 407 349 15 12 347 0.62
Teachers 445 282 335 38 342 0.78
11 Rizhts, freedom and responszible citizenship School Heads 387 343 30 18 341 0.68
Teachers 378 387 35 336 0.74
12 Conflict analysiz, management and media proces: School Haads 347 378 17 21 334 0.69
i Teachers 396 198 59 47 1396 0.98
13 Critical thinking about prejudice and assertiveness SchoolHeads 343 342 44 4 3.24 0.84
s Teachers 403 338 35 24 340 0.71
14 Identification of causzes of conflict and crizsiz School Heads 477 286 11 9 3.57 0.58
Teachers 393 365 23 19 3.42 0.67
1z Environmental protection and participation School Heads 350 301 12 10 3.55 0.60
i Tzachars 346 401 23 IR 333 0.70
16 Economic progreszion through peace sustenance School Heads 388 321 42 32 336 a.76
. Teachars JEl 357 36 I6 3.37 0.72
Grand Mean and Standard Deviation School Heads = 3.07 0.99
Taachars = 08 0.97
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Result from the table 1 revealed that the participants responded
positively (expect for items 4, 7 & 8 where they disagreed) in strong
agreement with the statements which were above the accepted mean of 2.50.
The grand means of 3.07 and 3.06 and 3.06 from the school heads and
teachers respectively indicates strong positive reaction from the participants.

Table 2 Frequency distribution, Mean score and Standard deviation of participants’
responses on the benefits of integrating peace education into the Nigerian Basic Education

curriculum for a lasting culture of peace and environmental sustainability
N = 1,583 (School Heads — 783; Teachers — 800).

SN ITEMS PARTICIPANTS 5A A D SD MEAN DS]'EI; DECISION
Theze benefitz mclude: i . .
17 Inculeatssinlzamarsthaskills, attitudzs andknowledgathat  SchoolHeads 283 396 45 59 315 083 Apgres
will enable them communicatz affectivaly with paople Teachers 376 304 63 57 325 0.88 Agres
18 Exposss lsamers vielencs tandsncies for destruction SchoolHeads 83 78 301 321 190 096  Disagres
Taachers 37 58 438 267 183 0.75  Disagrea
19 Praparas leamners to acgquire skills for war and confliets School Heads 79 45 400 239 193 0.89  Disagres
Taachers 67 49 355 329 1382 0.88  Disagres
Crzatz: in leamars the conscioumsass for selfewaranzss and
20 alermess towards national security and snvironmentsl  School Heads 305 378 13 2% 323 0.75 Agres
protection Teachers 382 314 71 i3 3.31 0.80 Apres
- Enables laamers acquire the right values for underdying g 3,001 Haads 372 251 85 75 317 097 Asres
P peacs for respects of human life and nationsl davelopment .5 haec B S‘E 5_14 3_1 6:' 3:4 0 &7 -K;r;;
4o Mpotivatas leamers towands eollective livingof togethernass gy 001 Haad: 377 38R 39 29 329 0.73 .'\;r“
=% andraspact for human right/dignity Teachers 386 338 23 33 3132 082 Asres
y3  [reperes leamersto wodk towards promotingnational unity,  §ehool Heads 3j1 339 31 32 337 073 Asres
= sustainable economic and social development Feiichiars 370 150 43 3R 315 074 Asree
i Equips leamers with acceptable modes of hghayior, attitudss Soh ool Heads 287 451 B 17 119 064 Rl
24 and ways of lifs that rsjact violencs Taichiael 34 402 22 52 339 079  Asres
. Promotes demoeratic participation, responsibls citizenship  gopo 0] Heads 345 374 40 M 3.33 071 ¥ .
= eSOl justits amon g children Teachars 435 354 8 3 333 0354 Apres
Deavalopment of mental, phvsical and social abilitizs and
26 competencizs that enables children contribute to national  School Heads 365 351 44 23 335 0.72 Agras
davalopment Teachers 308 342 37 23 339 0.71 Agrss
o~  Provideslsarnsrs withmodsls that will ensbls them maintain - - 7 1z 323 74 o
b2 cordial ralationships at homs, school and community -Ffi];:hoigﬂds ;%2 igé ig ii 1:; :JI-.; :i;
- Aids leamars to have the right thinking and critical sense gy, 01 Haad 319 365 57 42 323 0.80 _:.\._ =y
28 abiltiesthatpromots pancs and vimmmental sutainabilty  Toachers 315 383 6 40 322 079 Ages
Grand Mean and Standard Deviation SchoolHeads = 1.04 0.94
Teachers = 307 0.97

In table 2, responses from all the participants indicated that all
responded positively in strong agreement with the statements in items 17, 20,
21 — 28 which were above the acceptable mean of 2.50 and strongly
disagreed with statements in terms 18 & 19. Results from the table using the
grand means of 3.04 and 3.07 from both participants likewise revealed the
benefits of integrating peace education into the Nigerian Basic Education
curriculum for a lasting culture of peace and environmental sustainability.
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Table 3
Frequency distribution, Mean score and Standard deviation of participants’ responses on the
various implementable strategies for effective integration of peace education into the
Nigerian Basic Education curriculum for a lasting culture of peace and environmental

sustainability
N = 1,583 (School Heads — 783; Teachers — 800)

SN ITEMS PARTICIPANTS 5A A D 50 MEAN DSEI“ DECISION
The Strategies mclude:

29 Effzctive plamming and adzquate consultations/invelvament

i of staksholders for proper ineeration of paace sducation in -~ School Haads 365 351 23 44 3:32 0.78 Agraz
tha curriculum Teachers 423 339 17 11 146 0.67  Apres
Adequats funding of peaces education for affactive "

30 implementation in the curriculum School Hzads 4 424 I 17 332 (.65  Apgres

Taeachars 345 438 9 g 340 0.57  Agres
Adsquate provision of tsaching aids and instructional
3l materials in peace education School Heads 377 338 4 14 338 0.69 Agrzz
Tzachers 37 37% 32 1B 338 0.67  Apgres
g5 Adequstedeployment Sffeachersin hemmolapedlicatin o i HASEE 412 278 65 2T 337 078 Aeres
Teachers 430 331 20 15 347 0.66  Agrss
Constant and consistence training, retraining and o
33 devalopment for teachars in the ar=a of peace aducation School Heads 358 204 52 35 3.34 0.81 Apgraa
Tzachars 338 386 34 41 318 0.77  Aprea
Promoting participatory leaming on paacs sducation in the
34 curriculum School Heads 367 378 19 9 341 0.62  Agree
Teachars 37 348 25 51 331 0.81 Agrss
Exposing lzarnars through discussion fonm, workshop and
35 seminars on peace sducation School Heads 313 405 43 12 333 0.6 Agras
Teachsrs 369 360 43 2B 334 0.7 Agras
Incorporating ad equats problem-solving, consensus building,

36  mediation,globalissues, social justics and human rights in~ School Heads 330 399 3B 16 333 .66  Agres
tha curriculum Teachers 4312 302 22 44 340 0.79 Aprss
Incorporating effactive use of the ICT in peace sducsation _ _

37 School Heads 3% 393 27 7 340 0.60 Agras

Teachars 38 332 48 32 335 0.77 Agrsz

Intsnsifyine the use of sffective tzaching mathodologies in
38 paace education School Heads 34 386 32 21 334 .68  Agres
Teachars 298 389 61 42 3.19 0.79 Agrzz

% Introducing group \'\'01;; \!.1:1{;:l m;znsif_\'ing gnidance and School Heads a2 397 18 16 131 073 f
ST e S scken Teachars 313 410 41 36 3323 0.75  Agres
Won-implemantation ofpacs policyin tha scheol curdeulum

40 School Hzads 67 E6 330 00 190 0.91  Disagrse

Teachars 42 33 389 336 1.73 0.77 Disagras
Grand Mean and Standard Deviation

School Hzads = 323 0.82

Tzachers = 3.21 0.86

Table 3 presents all participants’ views on the various implementable
strategies for effective integration of peace education into the Nigerian Basic
Education curriculum for a lasting culture of peace and environmental
sustainability. However, responses from the participants also indicated that
all responded positively in strong agreement with all the statements which
were above the acceptable mean of 2.50 except for item no. 40, where they
strongly disagreed with the statement. The grand means of 3.23 and 3.21
from the school heads and teachers respectively indicates strong positive
reactions from the participants.
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Table 4
Z-test analysis/comparison of no significant differences in the mean rating of the school
heads and teachers on the aspects of peace education that should be integrated into the
Nigerian Basic Education for a lasting culture of peace and environmental sustainability

Subjects N X SD A Df Z-cal Z-crit | Decision
School 783 |3.07 | 099 | 005 | 1581 |01579 | 1.960 | NS

Heads

Teachers 800 |3.06 {097 [0.05 |1581 |? ? HO; Accepted

The above table revealed that the z-calculated value of 0.1579 was
less than < z-critical value of 1.960. This means that the null hypothesis is
accepted. This further implies that there is no significant difference between
school heads and teachers on the aspects of peace education that should be
integrated into the Nigerian Basic Education for a lasting culture of peace

and environmental sustainability.
Table 5
Z-test analysis/comparison of no significant differences in the mean rating of the school
heads and teachers on the benefits of integrating peace education into the Nigerian Basic
Education curriculum for a lasting culture of peace and environmental sustainability

Subjects N X SD A Df Z-cal Z-crit | Decision

School 783 |304 |094 |005 |1581 |06263 |1.960 |NS

Heads

Teachers | 800 |3.07 |097 |005 |1581 |2 ? HO,
Accepted

Table 5 showed that there is no significant difference between the
mean rating of the school heads and teachers on the benefits of integrating
peace education into the Nigerian Basic Education curriculum for a lasting
culture of peace and environmental sustainability. This was indicated by the
calculated z-value of — 0.6263 which was found to be less than < the critical

table z-value of 1.960. Therefore, the null hypothesis is accepted.
Table 6
Z-test analysis/comparison of no significant differences in the mean rating of the school
heads and teachers on the various implementable strategies for effective integration of peace
education into the Nigerian Basic Education curriculum for a lasting culture of peace and
environmental sustainabilit

Subjects N X SD A Df Z-cal Z-crit | Decision

School 783 |323 |082 |005 |1581 |00471 |1.960 | NS

Heads

Teachers |800 |[321 |086 |005 |1581 |2 ? HOs
Accepted

Table 6 revealed that the z-calculated value of 0.0471 was less than <
z-critical value of 1.960. This means that the null hypothesis is accepted.
This further implies that there is no significant difference between mean
rating of the school heads and teachers on the various implementable
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strategies for effective integration of peace education into the Nigerian Basic
Education curriculum for a lasting culture of peace and environmental
sustainability.

Summary of the Major Findings
The major findings of the study indicated:

1. Aspects of peace education that should be integrated into the
Nigerian Basic Education for a lasting culture of peace and
environmental sustainability. They include: approachable means to
conflict resolutions, reconciliation, negotiations and non-violence and
tolerance, etc.

2. There are kits of benefits derivable from integrating peace education
into the Nigerian Basic Education for a lasting culture of peace and
environmental sustainability. Peace education inculcates in learners
the skills, attitudes and knowledge that will enable them
communicate effectively with people; creates in learners the
consciousness for self awareness and alertness towards national
security and environmental protection; etc.

3. The findings also indicated that there are strategies to be adopted for
effective integration peace education into the Nigerian Basic
Education for a lasting culture of peace and environmental
sustainability. These include: effective planning with adequate
consultations and involvement of stakeholders; adequate funding of
peace education; adequate provision of teaching aids, instructional
material and ICTs in peace education; adequate deployment of
teachers coupled with their constant and consistent training, etc.

Discussions

The findings of the study generally revealed that there is need for
proper integration of peace education into the Nigerian Basic Education
curriculum. This will enable learners at early stages of their life to acquire
and imbibe the consciousness, qualities and spirit of peace keeping for a
lasting culture of peace and environmental sustainability. When the culture
of peace have been inculcated into learners through peace education; they
tend to exhibit and put into practice the aspects of culture of peace which
include: peace and harmony, security, national unity and integration,
tolerance for one another, spirit of solidarity and respect for all life; equity of
all and togetherness; democracy and respect for human dignity; security and
preservation of the planet; social responsibility and sense of justice; effective
communication skills/processes; rights, freedom and responsible citizenship;
environmental protection and participation; and economic progression
through peace sustenance. This has been indicated in table 1 which examined
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various aspects of peace education that should be integrated into the Nigerian
Basic Education for a lasting culture of peace and environmental
sustainability.

The findings in table 1 agree with the works of Akudolu (2010) who
pointed out the eight keys and aspects to promoting culture of peace as:
Respect all life: a) respecting the rights and dignity of each human being; b)
Non-violence: rejection of violence, obtaining justice by convincing and
understanding; c) Sharing: developing attitudes and skills for living together
in harmony, putting an end to exclusion and oppression; d) Listening to
understand: giving everyone a chance to learn and share through the free
flow of information; e) Preservation of the planet: making sure that progress
and development are good for everyone and for the environment: f)
Tolerance and solidarity: appreciating that people are different and that
everyone has something to contribute to the community; g) Equality of men
and women: ensuring an equal place for men and women in building society;
and h) Democracy: making decisions by having your say and giving others
theirs. With peace education students/learners seek to achieve a lot as
previously highlighted in this paper and all gearing towards actualization of
peace and harmony, economic/social growth and progress, national security
and unity, equality for all, social justice and environmental sustainability.

Table 2 revealed the benefits of integrating peace education into the
Nigerian Basic Education curriculum for a lasting culture of peace and
environmental sustainability. These include that peace education: inculcates
in learners the skills, attitudes and knowledge that will enable them
communicate effectively with people; creates in learners the consciousness
for self awareness and alertness towards national security and environmental
protection; enables learners acquire the right values for underlying peace for
respects of human life and national development; motivates learners towards
collective living of togetherness and respect for human right/dignity;
prepares learners to work towards promoting national unity, sustainable
economic and social development; equips learners with acceptable modes of
behaviour, attitudes and ways of life that reject violence; development of
mental, physical and social abilities and competencies that enable children
contribute to national development; provides learners with models that will
enable them maintain cordial relationships at home, school and community;
and aids learners to have the right thinking and critical sense abilities that
promote peace and environmental sustainability.

This is in line with the statements of UNICEF (1999) and National
Council of Educational Research and Training (2006), as earlier pointed out
in the study. Education for a lasting culture of peace, hence, has a two-fold
purpose: (a) to empower individuals to choose the path of peace rather than
the path of violence; and (b) to enabling them to be peacemakers rather than
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the consumers of peace. Education for a lasting culture of peace is, in this
sense, an essential component of holistic basic education that aims at the
comprehensive development of persons. Peace is often equated with the
absence of violence (National Council of Education Research and Training,
2006). Adams (2005) further identified that the culture of peace is a process
of moving all aspects of the society towards peacefulness which is an
integral approach to preventing violence and violent conflicts, and an
alternative to the culture of war and violence based on education for peace,
the promotion of sustainable economic and social development, respect for
human rights, equality between women and men, democratic participation,
tolerance, the free flow of information and disarmament.

Table 3 further showed the strategies to be adopted for effective
integration of peace education into the Nigerian basic Education for a lasting
culture of peace and environmental sustainability. These strategies include:
effective planning with adequate consultations and involvement of
stakeholders; adequate funding of peace education; adequate provision of
teaching aids, instructional material and ICTs in peace education; adequate
development of teachers coupled with their constant and consistent training,
retraining and development in the area of specialization; exposing learners to
the culture of peace through discussion forums, workshops, seminars and
intensification of guidance/counselling services; promoting participatory
learning on peace education and involvement on effective teaching
methodologies. The above strategies are very necessary for consideration
when integrating peace education into the Nigerian Basic Education for a
lasting culture of peace and environmental sustainability. The curriculum
must be versatile to have wider scope and tailored towards tackling/solving
the peace, economic, social and insecurity challenges in different parts of the
country. The finding also agrees with the statements of Akudolu (2010), who
earlier identified the strategies for streamlining peace education across the
curriculum. Examples of such strategies include adoption of effective
instructional technologies and teaching methodologies in order to achieve
this cause. However, all the hypotheses revealed that there was no significant
difference in the mean ratings of the school heads and teachers. All the null
hypotheses were accepted as presented. So far, the study has revealed the
importance of integrating peace education into the Nigerian Basic Education
for a lasting culture of peace and environmental sustainability. This also
draws the attention of all education stakeholders for new curriculum review
and reform in the Nigerian basic education which has implications for proper
educational management, administration and practices.

168



Conclusion

The study has examined the essentials of integrating peace education
into the Nigerian Basic Education curriculum for a lasting culture of peace
and environmental sustainability. Failure for the Nigerian education
stakeholders and government to effectively utilize this process (peace
education) in the Nigerian curriculum would create many more problems for
educational development, national unity and development coupled with
national security in the near future because this is one means of achieving
stability in environment and national unity. Therefore, the need to give
priority to effective integration of peace education into the Nigerian Basic
Education curriculum for a lasting culture of peace and environmental
sustainability is thus suggested. Based on the findings of the study, the
following recommendations have been proffered below.

Recommendations

1. Adequate planning and funding of peace education in the Nigerian
basic education curriculum by the government and other stakeholders
is highly encouraged. This will go a long way in providing the
needed facilities, equipments and resources (both human e.g.
professionals and material e.g. ICTs, teaching aids and instructional
materials) for effective implementation of the curriculum.

2. New reforms and reviews in the basic education curriculum which
should be highly propagated by effective planning and
implementation.

3. School administrators and teachers should be trained professionally
for effective implementation of this course at the classroom level
through constant and consistent staff training, retraining and
development.

4. Learners should be exposed to the culture of peace through constant
discussion forums, workshops, seminars and intensification of
guidance/counselling services. Participatory learning on peace
education must be highly promoted and effective teaching
methodologies utilized as well.
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