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Abstract
This paper reports on a project realized at the European Archaeological Park of Bliesbruck-

Reinheim which combines excavations and reconstructions of Celtic and Roman finds.
Further project partners were the nearby local schools. The project’s aim was to create a CD-
Rom with information on the European Archaeological Park to be used by schools in
preparation or revisal for visits there. In order to be interesting for the students, it was thought
to be best if the material was produced by pupils themselves. It was thus prepared, made, and
edited by the German and French pupils from both (German and French) partner schools — in
part in web-based collaboration. Topics ranged from history and Roman and Celtic art to
arms, from economy to ecology. The pupils produced texts, images and video films, showing
for example their experiences with ‘living archaeology’. Another aim was to make them learn

how to organize information in a way interesting for themselves (and other pupils).
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Introduction
This paper reports on a project realized at the European Archaeological Park of

Bliesbruck-Reinheim, a cross-border project jointly operated by German and French
institutions (Européischer Kulturpark Bliesbruck-Reinheim, Parc archéologique européen de
Bliesbruck-Reinheim, http://www.europaeischer-kulturpark.de; http://www.archeo57.com),
which combines excavations and reconstructions of Celtic and Roman finds directly on top of
and on both sides of the Franco-German border (GPS 49.130061, 7.182995) with exhibition
and educational facilities. Further project partners were the nearby local schools of Gersheim
(Germany) and Sarreguemines (France).



The project

The project’s aim was to create a CD-Rom with information on the European
Archaeological Park of Bliesbruck-Reinheim to be used by schools in preparation or revisal
for visits there. In order to be interesting for the students, it was thought to be best if the

material was produced not by adults but by pupils themselves.

%2 Kulturpark Bliesbriick-Rheinhaim - Mozilla Firefox

Datei  Bearbeiten  Ansicht  Chronk  Lesezeichen Extras  Hife
@ = @ 0 dar || filesfiicsiookumente und Einstelungenfsiessen/Eigene Dateienkulturparkz-ot/kukurparkframe-0d.himl 77 | G- lauterbach” AnD ™ £

[ Meistbesuchte Seiten o4 GIMX - Mein GM: 4 Erste Schritte 5] Altuslle Machrichten

oM GM3 - E-Mail, FreeMail, Themen- & Sho.. o G - Mein GMX L e GMY - Mein GME oM M - Mein GME

| '] Kulturpark Bliesbriick-Rheinheim  [£5

=== == e T e —

i e e

Y. ¥ e ¥

Auf den Spuren von Kelten und Rdmern -

Im September hatten wir mit unserer Klasse, der 5f1, eine Projektwoche im
Europdischen Kulturpark.

Jeden Tag sind wir von unserer Schule in Gersheim aus nach Reinheim oder
Bliesbruck gelaufen und haben dort Ausgrabungen und Ausstellungen
besichtigt oder uns selbst als Arch&ologen betétigt.

Wir haben verschiedene Ausgrabungen im Handwerkerviertel des rémischen
Vicus, die Thermen, die gallo-rémische Villa mit ihrem Hofareal und das
Fiirstinnengrab besichtigt. An einem Tag konnten wir rémisches Brot hacken.
~ Wir konnten tépfern und sind auf arché@ologische Schatzsuche gegangen.

Was man in Blieshruck-Reinheim alles besichtigen kann, beschreiben wir
~ im Uberblick.

Sarah Dietrich, Anna Lamm KI. 5

Fertig
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Pic 1: Introduction German 1

Of course the project’s aims did not only lie in producing material for the Park (and
thus in museums pedagogics, as in Hein 1998) but also in the enhancement of an active
media competence in education and science (for example the competence to make them learn
how to organize information and knowledge in a way interesting for themselves and other
pupils, as in Giessen 2004) and in language acquisition (Giessen 2003). The CD-Rom thus
was prepared, made, and edited by the German and French pupils from both (German and
French) partner schools — in part in web-based collaboration (on the Moodle platform).
Topics ranged from history to ancient cooking recipes, from Roman and Celtic art to arms,
from economy to ecology. The pupils produced texts, images and video films, showing for

example their experiences with ‘living archaeology’ — not only when excavating themselves



(of course with the assistance of an archaeologist), but also when, among others, cooking ‘the
Roman way’, or when making pottery themselves. Another aim was to make them learn how
to organize information and knowledge in a way interesting for themselves (and other pupils).
A didactical aim was also to enable them to understand how moving pictures and sound

effects become integrated in other means of modern computer and tele-communications.

%3 Kulturpark Bliesbriick-Rheinheim - Mozilla Firefox

Datei Bearbsiten  Ansicht  Chronk  Lesszsichen  Extras  Hife

@ = O éar [ 1 |flesisiceibotumente und Einstellungen/iessen/Eigene Dateienfkulturparkz-otjlukurparkfframe-OF. tml 77 - [l lauterbach AMD o™ F
[ Meistbesuchte Seiten % GME - Mein GM2 I Erste Schritte |21 | Aktuelle Nachrichten
@M GMX - E-Mail, Freetail, Themen- & Sho. S G GMX - Mein GMx | GMKGME - Mein GMX Iz G GMX - Mein GM= ﬂ Kulturpark Bliesbriick-Rheinheim E
s —— = ——~—————— —~ v —— - o
T v e | S d T s — e — O .
Lejleu’ 7 ¢ Les mages - Sommalre o i
" v gt = g = et i &
= - T o =T - 0 ” <7 -

Sur les traces des Celtes et des Romains -

<< Sur les traces des Celtes et des Romains >> , ainsi s'intitule notre projet
d'établissement. En septembre, les éléves de la classe 5f1 ont passé une
semaine au parc archéologicue europeen.

Les éléves de la section hilingue de notre collége ont continué ce travail. C'est
eux qui ont realise ce CD-Rom.

Chaque jour, nous sommes allés depuis le collége de Gersheim a Reinheim ou
a Bliesbruck et 13, nous avons visité les fouilles et les expositions ou bien nous
avons nous-mémes exerceé l'activité d'archéologues.

~ Pour connaitre lhistoire du site, nous avons visité des chantiers de fouille, par

exemple le quartier des artisans du vicus romain, mais aussi les thermes, la
Yl - cour interieure de la villa gallo-romaine et la tombe de la princesse celte. Un 5

= \:\lﬁ' - jour, nous avons pu cuire du pain a la romaine. Le lendemain, nous avons pu faire de la poterie et aller a la recherche de 1resors

© R ~ archéologiques.

Nous donnons un apercu de tout ce nous avons pu visiter a Blieshruck-Reinheim.

Fertig
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Pic 2: Introduction French 1

The CD-Rom was to be produced in both languages, German and French. The
underlying concept was that of a pédagogie événementielle, that is: a didactics that aims to
enable the learners not only to know, but to be able to use their knowledge, to act. It is clear
that the perception of foreign languages with the help of the media has positive results in
language acquisition, both for the producing as well as for the consuming pupils, improving
speech reception. However, media production in the foreign context is also able to support
the pupils' ability of speech production.

All in all, the combination of utilizing the production of the CD-Rom as distributed

mass medium as well as self medium seems to produce the best results in acquiring oral

3
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competence in a foreign language, in learning about media production, and of course in

experiencing the archaeological park.

mass media self media

(such as radio, tv, but also: simple research in books, (media production as paedagogical tool)
internet ...)

in our project:

native speakers native speakers and (foreign) learners

in general:

plurality of programms own production

“one-way road* feed-back

(passive) reception of language interaction

perception of the other perception not only of the other but also of oneself
dependance from offers of others independance from offers of others

final version of product created by others product as a result of (own) negociations

Table 1: “mass media” vs. “self media”
For the teachers as well as the curators of the park, the main problem seems to be

found in the fact that they ignore the traditional separation between the theoretical approach,

and the almost completely pragmatic constraints in the media sector.
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Graben

An einem Tag konnten wir im Kulturpark in Reinheim wie die richtigen
Archéologen arbeiten. L

Wir wurden mit einer kleinen Schaufel, einer kleinen Hacke, einem Rechen,
einem Kratzer und einer Biirste ausgertistet. Jede Gruppe bekam ein
abgegrenzies Feld unter einem Grabungszelt zugeteilt.

Man muss dann vorsichtig die ganze Erde durchwiihlen. Das ist sehr
anstrengend, weil man Immer gebiickt arbeiten muss.

~ Aber unsere Arbeit und das Schwitzen wurden auch belohnt. Wir fanden
mehrere Miinzen, einen vergoldeten Armring und sehr viele Tonscherben.

Die Tonscherben, die wir gefunden haben, setzen wir nun in der Schule in
miihevoller Kleinarbeit wieder zu den urspriinglichen Gefaken zusammen.

~ Kathatina Braun Ki. 5

G Dokument1 - Microsof ..

Pic.3: digging up of the past, German



The autonomy of media production in respect to traditional school (and museum or
Cultural Heritage) education expresses itself in the contents, as well as in the genres chosen.
We can distinguish two main types: (1) the desire to show, report and explain reality, and (2)
the desire to tell a story. In the first case, the genre chosen is that of a reportage or
documentary video, and the pupils mainly have to act as reporters who interview and
correspond. The second case makes them play different roles within the story that is
represented. However, we feel that the difference between the two types is merely
guantitative, as the interviewer in genre (1) can be seen as someone who also acts in a way

that is different from his ordinary school role. This, for us, is the most important aspect of the

pupils’ training, as, in both cases, they have to be active within the whole process of media
production (see Egan 2005, Schank 1990, Murray 1997).
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- Selbst Tépfern -

An einem Tag in unserer Projektwoche durften wir dem Tdpfer bei seiner Arbeit
zusehen und auch einmal selbst tépfern. Wir haben zuerst Ton bekommen.
Dann haben wir ihn mit Wasser gemischt und gut durchgeknetet. Danach haben
wir kleine Vasen, runde und bauchige Topfe, Schalen und Amphoren geformt.
Diese haben wir mit der Hand auf einem Tisch angefertigt. Das Arbeiten auf der
Tdpferscheibe sieht beim Topfer so einfach aus, aber wir konnten feststellen,
dass es doch recht schwierig ist.

Auf dem Boden der Gefédlke haben wir mit einem Zahnstocher unsere Namen
eingeritzt und nach einigen Wochen bekamen wir unsere fertigen gebrannten
Kunstwerke.

Ab 120 n.Chr. gab es in Blickweiler (in der Nahe von Blieskastel) ramische
Tdpferwerkstétten fiir Terra Sigillata. Sie waren aber nur bis Mitte des
2.Jahrhunderts n.Chr. in Betrieb, weil es dann am Rhein Grofthetriebe fiir die Massenproduktion gab.

Katharina Eckstein, Ninfa Ruvolo Ki. 5
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Pic 4: To make pottery, German 2

Participation (see Dillon 1994) thus has a double meaning: while producing with and
for others, the pupils also produce for themselves. The fact that the students' video
productions was indeed to be distributed to other pupils enables them to take part in public as
well as in media discourse. There is no restriction to the school campus; rather, pupils have



the opportunity to speak to all the viewers in the region, thus taking part in a greater many-
sided context together with the other professional products. For the pupils, seeing and
recognizing themselves on air seems to give this process an implicit legitimation that is as
important as conventional didactic means such as positive feedback. Thus the difference
between mass medium and self medium vanishes. This participatory character has proved to

be of crucial importance.
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- Bauholz -

Fiir die Holzkonstruktion unseres Hauses brauchten wir ja eine betrachtliche a
Menge Holz. Freundlicherweise hat uns da der Farster der Gemeinde geholfen. =
Wir konnten im Wald in der N&he der Schule mit Hilfe von einigen Lehrern
Bé&ume féllen. Diese wurden von einem Bauer zur Schule transportiert.

Dort haben wir dann die Stamme entrindet, abgelangt und die Verzapfungen
eingeschlagen. Danach mussten sie zur Baustelle transportiert werden.

Beim Aufbau und Zusammensetzen mussten dann viele mit anpacken. Wir
hatten uns ein stabiles Dreibein gebaut, mit dem wir die schweren Baumstdmme
- hochziehen konnten. )
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Pic 5: Construction of a building 2: construction timber, German

What are the differences from traditional school education? Students don't prepare
papers and presentations but first of all have to learn some social skills such as working with
a team and accepting responsibility for a project. Those social side-effects seem to be (as far
as a teacher can judge) almost as important as the project’s concrete result, that is, the CD-
Rom produced. The differences from traditional school education, leading to close
relationships, stay in mind as something special. We have the feeling, therefore, that pupils

liked the project, which of course is rewarding for teachers, too.
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- Strohdach

Wir haben fiir unser Dach Roggenstroh verwendet, das ein Bauer aus einem
Nachbarort eigens angebaut hatte. Geerntet wurde es mit einem alten
Mahhinder, der das Stroh nicht zerkleinert. Diese alte Maschine wurde von zwei
Pferden gezogen und musste wahrend der Ernte mehrmals repariert werden.

Wir hatten schlieRlich noch die miihevolle Arbeit samtliche Ahren mit einem
Schneidgerét und Scheren abzuschneiden.

Die Strohbiindel werden von unten nach oben Schicht fiir Schicht auf das

Dachgertist gelegt und festgebunden. Auf den Dachfirst kommt dann eine
Moos-packung. Einem ldngeren, starken Regen hat unser Dach nun schon

A V} ~ stand-gehalten.
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Pic 6: Construction of a building 4: thatched roof, German

Another point is that the different cultural, social as well as linguistic levels and
competences on both sides of the border constitute a rich reservoir of experiences, stories,
situations and styles to be filmed. Therefore it is important to be able to switch languages
when producing the CD-Rom, utilizing French and German. As doing research, writing, and
filming demands some professionalism, the pupils don't simply have to master the languages
spoken in the region, but also the characteristics of the language of the medium, that is, a
language written to be heard, a language supporting an image. This means the students have
to master the laws of the medium, too, and have to gain competence in many fields, touching
on psychology, semiology, or rhetoric (just to mention a few). Thus, the basic structure for

verbalization in one or more given languages evolves.



traditional  (passive) forms ofjlearning by producing ‘self media“
education

language acquisition important for getting knowledge inimportant for training language
formal language acquisition (grammar,production
vocabulary), and in language reception
correct material by native speakerslimited control of correctness and
(however created independently fromquality of language production, however

the learner‘s level of knowledge) better possibilities to respond to the
particular needs of the individual learner
inter-cultural information on other cultures information on how to deal with other
competences cultures (inter-cultural competences)
media competences needs further assistance through|learning through one‘s own experience
teachers

Table 2: media-based learning

So (once again), the production was not ‘simply’ a means in the process of language
learning or gaining media competence. On the contrary, our goal is a professional production,
and the educational benefits were but an instrument, a supporting means within this

production process.
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