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Abstract 

This research aims to investigate to what extent students and professors 

at the University of Jordan use information technology in teaching and 

learning French. It also intends to evaluate the effect that IT tools have on the 

teaching/learning of this language at the Department of French at this 

university. The study sample was confined to (90) third-year students 

majoring in French. Another sample included all (8) professors in the 

department. The research method utilized two questionnaires, one for the 

professors and the other for students. The data was analyzed by descriptive 

statistics, and highlighting means and frequencies. The findings revealed that 

technology is used by the majority of students for such tasks as using online 

dictionaries, getting information for their projects and assignments and doing 

power point presentations. These activities play a part in developing their 

learning of the language. The findings also showed limitations in their 

interaction with native-speakers, use of social media, movies, and songs in the 

target language. As for the professors, the answers revealed that information 

technology is not often used in their courses. And when used, it is limited to 

e-mails or power-point presentations.

 
Keywords: Information Technology, Foreign Language, Educational 

Technology 

 

Introduction 

Educational technology is wide spreading, and the use of technology 

for teaching and learning foreign languages has also expanded rapidly. Many 

studies investigated the effect of technology on students’ achievement and 

attitudes. Stepp-Greany identified these benefits of technology in the 

classroom: “increased motivation, improvement in self-concept and mastery 

of basic skills, more student-centered learning and engagement in the learning 
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process, and more active processing, resulting in higher-order thinking skills 

and better recall”. (Stepp-Greany, 2002) 

Jordan is an Arab country where English is the first foreign language 

and French is the second. French is taught in most private schools, in some 

public schools, and in three private universities as well as three public ones.  

Lately, a rise in demand for French at university level has been noticed.  

It has been subjectively observed that there are difficulties in teaching 

French at Jordanian schools and universities. The most important problem is 

teaching methodology. Previous research has indicated that methodologies 

and educational resources used in Jordan are mainly traditional (e.g., Emaish, 

2003).   

This research aims to investigate to what extent students and professors 

use information technology in teaching and learning French at the University 

of Jordan. It intends to evaluate the effect that tools have on the 

teaching/learning of this language at the Department of French. 

The findings of this research should be useful in improving the 

methods of French teaching/learning in Jordan. They also help in preparing 

training programs for professors in the field of technology and syllabus design. 

 

2. Theoretical Framework: 

Since one of the main objectives of this study is to improve French 

language learning and acquisition, it is important to take a look at a number of 

language acquisition theories.  

Piaget (1962) and Vygotsky (1978) highlighted the role of the social 

context in the knowledge construction process (constructivism), and they 

underlined the importance of peer interaction in cognitive development. 

Other theories developed by Krashen (1982) underlined a different 

type of social interaction in second language acquisition. Krashen (1982) and 

Echevarria, Vogt, and Short (2013) stressed the importance of using 

technology and other instruction methods, to improve the motivation of 

students as well as their competencies in using the language (Diallo, 2014:8). 

According to Krashen, acquisition is different from learning. “The 

result of language acquisition…. is subconscious. We are generally not 

consciously aware of the rules of the languages we have acquired”. (Krashen, 

1982: 10)  As for the term ‘learning’, Krashen defines it as “the conscious 

knowledge of a second language, knowing the rules, being aware of them, and 

being able to talk about them”. (Krashen, 1982: 10).  

 Krashen (1982) stated that if the learner is not in a learning conducive 

environment that motivates him to learn and provides him with a 

comprehensive input and a low filter environment (free of anxiety and 

boredom), then the learner will be in a pessimistic mood and will not learn.  

Therefore, using technology tools to motivate students and encourage their 
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involvement in the learning process will increase their achievement rate 

(Diallo, 2014:10). 

The usage of computer technology for language learning began in the 

fifties. The computer was used in three stages Behaviorist CALL (Computer 

Assisted Language Learning), Communicative CALL and Integrative CALL. 

The first phase of CALL was based on behaviorist theories of learning which 

relied on repetitive drilling and practicing. 

The second phase started in the seventies with the introduction of the 

communicative approach, whose proponents thought that rote learning and 

drills were not conducive to authentic communication and meaningful 

learning.  

As for the Integrative approaches to CALL, they were based on two 

technological developments: multimedia computers and the Internet 

(Warschauer, 1996: 4). 

In the last decades, task-based approaches have accentuated authentic 

use of the target language through tasks that link the language to real-life 

activities. The concept of scaffolding was introduced; it is incorporated 

through a “teaching strategy consisting of episodes, sequences of actions, and 

interactions which are partly planned and partly improvised”. (Van Lier, 

1996: 100)  

Studies in the field of CALL have investigated the nature of tasks that 

could be used in language interaction mediated by technology. New 

pedagogical approaches and new strategies for CALL Task based language 

learning were introduced to the classrooms (Chapelle, Guichon, 2012). 

The use of mobile devices was also studied; Stockwell (2007) 

suggested that smart phones “have the potential to become a more integral 

part of language learning courses as opposed to the more supplemental role 

often assigned to computer lab”. (Pellerin, 2014:5) 

The tasks in this new CALL context should lead the learning toward 

predetermined task outcomes. In his article, Pellerin demonstrated that “the 

use of mobile technologies such as iPods and tablets contributes to 

redesigning language tasks and activities by helping young learners to create 

their own learning environment and meaningful language tasks, as well as 

self-assess and regulate their language learning process”. (Pellerin (2014:1) 

 

Objectives of the study 

The objectives of the study are: 

1. To explore the use of IT in learning/teaching French language at the 

University of Jordan. 

2. To evaluate the effect that IT tools have on the teaching/learning of this 

language.  
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3. To ultimately contribute to improvement of the acquisition and teaching of 

French at the University.  

 

3. Research Method: 

Two questionnaires were used, one for professors and the other for 

students. In the process of development of the questionnaires, some of the 

questions that are used in the study were adopted from a survey conducted by 

EDUCAUSE center for applied research about student information 

technology use and skills in higher education (EDUCAUSE, 2014). 
The two questionnaires were validated by a panel of colleagues 

teaching French in other Jordanian universities and by a sample of students of 

French who were not expected to be in the experimental group. These students 

were given drafts of the students’ questionnaire to check the comprehensibility 

of the questions and their relevance to their needs. 

The questionnaire was distributed to 90 students; all third year students 

majoring in French. This group was particularly targeted because it is the time 

to start extended writing as in research papers and essays. 

The second questionnaire was distributed to all the professors teaching 

in the department (8 professors). 
 

4. Results of the study: 

The study revealed the following results: 

4.1. Students’ questionnaire: 

The first question in the students’ questionnaire is about the electronic 

devices that students own. Less than half of the students (45%) own a smart 

phone, One tenth of the surveyed students own a personal desktop computer, 

more than one third of them have a personal laptop computer and one tenth 

own IPAD. Figure (1) shows the results. 
Figure 1:  Electronic Devices that students own 
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When asked about the devices they use in order to help them learn 

more about French, over half of them answered that they use personal laptop 

computer (51%), while 36% use Smart Phones and 9% use IPad.  
Figure 2: Devices students use to improve French learning 

 

 

 

 

 

 

 

 

 

 
 

As for their preference regarding the use of technology in the class, 

almost third of the students prefer taking classes with moderate level of 

technology. More than fifth of the students indicate preference for classes that 

use no information technology or limited technology features respectively. 

(26%) of students like to take classes using technology extensively. Figure (3) 

show these results. 
Figure 3: Students preferences in regards to the use of technology in classes 
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As to the extent that the use of IT is helping students learning the 

language, the majority think that using IT is helpful to various degrees (large, 

moderate), while only less than fifth think it’s helpful to a small degree. See 

figure (4).  
Figure 4: The extent to which the use of information technology in classes 

helping students learning the language 
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technology, third of the students use online dictionaries (33%), followed by 

looking for information for assignments and projects (23%), doing power 

point presentations (17%), followed by getting assignments back from 

professor. A minority of students use technology to share materials with their 

colleagues or turn in assignments online. Figure (5). 
Figure 5: The main purpose student uses Information Technology 

Large degree; 
16,2%

Moderate 
degree; 64,8%

Small 
degree; 
18,9% Large degree

Moderate degree

Small degree

32,9%

23,40%

17,02%
13,8% 12,7%

7,44%

0,0%

5,0%

10,0%

15,0%

20,0%

25,0%

30,0%

35,0%

Using online
dictionaries

Looking for
information for
your research
and projects

Doing power
point

presentations

Getting
assignments

back from
professor with
comments and

grades

Sharing
materials

among
students

Turning in
assignments

online



European Scientific Journal September 2016 edition vol.12, No.26  ISSN: 1857 – 7881 (Print)  e - ISSN 1857- 7431 

 

405 

The most valuable benefit from using information technology in the 

class for the students is saving their time, followed by improving their 

learning. Only, 4% of the students think it is convenient and 21% found that 

there are no benefits from using information technology in the class. 
Figure 6: Students benefits from the use of information technology in the classes 
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 Figure 7: Barriers (if any) that prevent students from using information technology in 
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4.2. Faculty members’ questionnaire: 

The questionnaire was distributed to eight professors teaching French 

at the Department of French language at the University of Jordan. The results 

reveal that all but one, use sometimes electronic tools when teaching their 

courses.  

When planning a course, five professors out of eight, consider using 

electronic tools to help students achieve the course educational goals. 

All professors think that using electronic tools is important in helping 

students learn the course content to various degrees. 

In answer to the question: In which way do you use IT in teaching?  

All professors use email to communicate with students, three of them 

use power point presentations, and only one professor has Facebook groups. 

Regarding the difficulties that they encounter when using electronic 

tools, most said the lack of available tools followed by only two who 

mentioned the lack of time as being a barrier. 

 

Findings and results: 

The answers show that a big number of students own smart phones and 

personal laptops, this explains the answers to the question in which they 

revealed that they mainly use their own laptops and smart phones when they 

study. The computers provided by the University are not used much. 

The answers show that a good percentage of students prefer taking 

classes that use a moderate level of technology, followed by students who 

prefer limited or no use of technology in the classes. Similarly, a big number 

of students revealed that the use of information technology in classes helped 

them moderately in learning the language. 

  This might be attributed to the fact that the use of technology in classes 

is limited at the Faculty of Foreign Languages due to the few numbers of 

classrooms equipped with technology tools or devices.  

The answers also showed that using online dictionaries and looking for 

information useful for assignments and projects are the main benefits of IT. It 

is important to mention here that activities such as following an e-course are 

not mentioned because such courses do not exist at the faculty. 

None of the surveyed students use social media to interact with native 

speakers of French.  

The most valuable benefit from using information technology for the 

students is saving time, followed by improving their learning.  

As for the barriers in using information technology, half of the students 

thought that there were no barriers. 

This research have shown that the majority of students use information 

technology primarily to save time and to improve their language learning. 

They use it to locate information for projects and assignments and to learn the 
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meaning of vocabulary items in online dictionries.  Information technology as 

far as students are concerned is used on students‘ private time and using their 

privately owned smart phones and laptops. 

As for the professors, the answers show that information technology is 

not often used in their classes. Half of them think that using electronic tools is 

very important in helping the students learn the course content. Meanwhile, 

the other half thinks that it is moderately important. 

The answers show that the usage of IT by the majority of professors is 

limited to email communication with students. Few only, use power point 

presentations.  

Professors do not give students tasks and activities that require the use 

of IT devices. The new approaches and strategies for CALL Task based 

language learning are not yet used in UJ classrooms. 

The answers show also that not all professors are aware of the 

importance of IT in their classes. But for those who want to use IT, there are 

several constraints such as the lack of classrooms equipped with technology 

tools and the lack of ongoing training for professors to integrate new media in 

the teaching process. Courses about the importance of the use of IT in teaching 

second and foreign languages should be proposed to the professors at the 

University. 

 

5. Conclusion 

Information technology is part of the everyday life of students of 

French as a foreign language at the University of Jordan. They use it for 

communication, socialization, and entertainment. Information technology is 

an integral part of the lives of all young people in Jordan. Therefore, IT use by 

students of French as a foreign language is quite in order. Not to use it for 

educational purposes would be an anomaly that would require explanation. 

This research shows that teachers of French are not utilizing IT to its full 

potential.  

As it is mentioned in the paper, several constraints prevent them from 

using technology such as, the lack of classrooms equipped with technology 

tools and the lack of ongoing training for our professors to integrate the new 

media in the teaching process.  

The huge variety of purposes of IT use to improve the 

learning/teaching of a language should be introduced by providing training 

courses to both students and professors that could be organized by the Faculty. 

More classes should be equipped with IT tools to enhance language learning 

and engage students in their learning process. 
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