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Abstract

The study looked at the influence of gender on interest and
achievement of integrated Science students in Obio Akpor local government
area of Rivers State. Two research questions and two hypotheses were
raised, the population comprised of all secondary school students in the local
government area and a total of 600 students took part in the study. Two
instruments were used to collect data: the test scores and a likert scale like
interest scale. Mean, standard deviation and t-test were used to analyse the
data. The findings showed that gender has a significant influence on the
interest but does not have a significant influence on achievement of
Integrated Science students. It was recommended: that Integrated Science
teachers should teach in such a way as to rouse the interest of the students,
students should be self motivated, find joy in learning in order to excel.
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Introduction

Several studies have been carried out over the years to determine
factors that influence students’ achievement in Integrated Science. Integrated
Science is a fundamental science subject that prepares students for the senior
secondary school science subjects and subsequently for science related
courses in higher institutions. Abande (2010), opined that interest is a state of
curiosity or concern about something or the attention given to something.
Magnus (2008), further stated that interest encompasses the positive,
pleasant feelings an individual has when trying to study a subject-matter.
From the above definition, it could be concluded that interest governs our
feeling and attitudes towards a particular thing or activity. Deci (1998)
emphasized that interest is an important factor that supports learning,
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individual development and achievement. Gbamanja (1992) in Olatunde
(2007), itemized problems that have to a great extent drastically reduced
students’ interest in integrated science hence their achievement in the
subject; these problems include;

. Lack of understanding of what science is all about.

. Lack of well equipped science laboratory

. Lack of funds for the supply and maintenance of necessary
equipment.

. Poor teaching strategies used by the teachers.

. Lack of workshop centres.

. Lack of textbooks, journals and materials needed for professional
growth.

If a student shows a higher interest in a course, this will help him to
put in more time, effort and energy in learning which will in turn lead to
higher or better achievement. In a research by Olaf, Jurgen & Kai (2010)
involving 602 students in Germany, they found out sex differences in
achievement in favour of boys in mathematics achievement, they also found
out that interest had no significant effect on learning from grade 7 to grade
10 but affected their course selection. Further it was seen that interest at the
end of grade 10 had a direct and indirect effect (via course selection) or
achievement in upper secondary school. This means that high achievers
showed more interest than low achievers. Allen and Robbins (2010) tested
the effects of interest and motivation on timely degree completion they found
out that interest had a direct effect on timely completion while motivation
had an indirect effect. These findings show the importance of interest on
students’ achievement.

Jegede (1990) in a survey of junior school boys and girls on the
influence of gender on interest in science argued that there is a gender gap
concerning students’ interest and achievement in science. Both male and
female students perform well in science in the junior secondary school but by
the time they begin their course of study in the polytechnics and universities
the female students do not retain their interest in science.

Further, in Azman (2014), according to a survey carried out in
selected educational institutions in Sub-Saharan Africa, the issue of gender
played a major role in the choices students made and also their performances
in core science subjects.

Umoh (2003) conceptualized gender as a psychological term used in
describing behaviours and attribute expected of individuals on the basis of
being born as either male or female. Wonu & Anackwe (2014) found out no
significant difference in the mathematic achievement of male and female
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students. Josiah & Etuk-Iren also found out a non significant relationship
between gender and achievement of college students.

Abiam & Odok (2006) in their research work found that there was no
significant gender difference in the achievement of students in number;
numeration statistics and algebraic process. In a similar vein Josiah & Etuk-
Iren (2014) found a non significant relationship between gender, age,
mathematics anxiety and college students’ achievement in algebra

In another research by Mari and Shauba (1997), they revealed that
female students had a better understanding of science process skills when
compared to the male students. They suggested that the view that seems to
have established itself that boys are better than girls in science education
needs to be approached and interpreted with great caution. Similarly,
Godpower-Echie and Amadi (2013) in a research work involving four
hundred (400) senior secondary (SS) 2 chemistry students found out that
there was a positive correlation between gender and students’ achievement in
chemistry. Females tend to perform better in areas of standardized science
assessment that address the human application of science such as life
science, (Ingels and Dalton, 2008). Contrary to the findings above, Babalola
and Fayombo (2009), found out that there was no statistically significant
difference in the students’ science achievement based on gender. Fredrick
(2008) opines that there was no statistical difference between boys and girls
in the ability to manipulate the apparatus/equipment take observations,
report/record results correctly, and compute/interpret/analyse result during
chemistry practicals and that both male and female students perceived
interpreting/analysing results to be most difficult skill to perform during
chemistry practical. Ikenna (2009), found out that gender alone has no effect
on academic achievement but could act in conjunction with other variables to
affect learning outcomes.

Therefore an investigation into the influence of gender on interest and
achievement of students in integrated science in Obio/Akpor Local
Government Area of Rivers State is timely and worthwhile.

Research questions:

1. What influence does gender have on students’ interest in integrated
science?
2. What influence does gender have on students’ achievement in

Integrated Science?
Hypotheses

1. Gender does not have any significant influence on students’ interest
in Integrated Science.
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2. Gender does not have any significant influence on students’
achievement in Integrated Science.

Methodology
Research design

The researcher adopted the descriptive survey research design.
According to Nwankwo (2013), the thrust in the use of this design is that
certain features or variables are merely described as they are at that particular
time.

Population

The population of the study was all the junior secondary schools
students in Obio/Akpor (private and government) from which a total of ten
schools 5 private 5 public were selected.

Sample and sampling technique

Stratified random sampling technique was used to sample a total of
600 students. 250 female and 350 male students took part in the study from
ten secondary schools in Obio/Akpor Local Government.

Instrument for data collection

Two instruments were used; test scores and a likert like scale interest
inventory to measure the level of the students’ interest towards Integrated
Science.

Procedure for data collection

Test scores of the students were collected from the various schools,
the interest inventory was given to the students to indicate their level of
interest in integrated science.

Method of data analysis
Mean, standard, deviation and t-test were used to analyse the data
collected.

Results
Research Question 1: What influence does gender have or students’

interest in Integrated Science?
Table 1: Mean, Standard Deviation on the influence of gender on students’ interest.

Gender N X SD Evaluation Remark
Female 250 31.44 4.30 Good
Male 350 32.63 4.20 Good
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Table 1 showed that the mean interest of the male (32.63) and female
(31.44) students were almost the same. It could be said that the interest of
students in Integrated Science was good.

Hypothesis 1: Gender does not have any significant influence on

students’ interest in Integrated Science.
Table 2: T-test analysis of the difference between male and female students’ interest in
Integrated Science.

Gender N ; SD df t-cal t-crit Result
Female 250 31.44 4.30
Male 350 32.63 4.20 598 3.40 1.960 S

From table 2 showing t-cal as (3.40), > t-crit (1.960) at the df of 598
and 0.05 level of significance, the null hypothesis is rejected. The result is
that gender has significant influence on students’ interest in Integrated
Science.

Research Question 2:
What influence does gender have on students’ achievement in
Integrated Science?

Gender N ; SD Evaluation Remark
Female 250 52.05 11.82 Good
Male 350 53.52 10.55 Good

Table 3 showed that the mean achievement of the male at 53.52 and
female at 52.05 were almost the same. There is just a slight difference.
Hypotheses 2: Gender does not have any significant influence on

students’ achievement.
Table 4: standard deviation and t-test analysis of the difference between male and female
students achievement in integrated science.

Gender N X SD df t-cal t-crit Result
Female 250 52.05 11.82
Male 350 53.52 10.55 598 1574 1.960 NS

From the table above since t-cal (1.574) < than t-crit (1.960) at the df
of 598 and 0.05 level of significance the null hypothesis is accepted. The
result is that gender does not have a significant influence on students’
achievement in Integrated Science.

Discussion

Table 1 showed that the mean interest score of male and female
students in Integrated Science was almost the same. Table 2 showed that
gender has significant influence on students’ interest in Integrated Science.
This is in agreement with the work of Ugorji (2001), who argued that there
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was a gender gap concerning students’ interest in science. Also as seen in
Temitope (2011), due to African culture and traditions, males are more
inclined towards the sciences while females tend to tilt more to the arts.
Table 3 showed a very slight difference in the achievement of male and
female students while Table 4 showed that gender has no significant
influence on students’ achievement. This is in agreement with the work
carried out by Babalola and Fayombo (2009), Adenyi (1999) & Richman
(2014) where they found out that there was no statistical significant
difference in student achievements based on gender, but inconsistent with
findings by Mari & Shauba (1997), Ibiri (2012), Godpower-Echie & Amadi
(2013) who indicated that there is a positive correlation between gender and
students’ achievement.

Conclusion and recommendations

The work looked into the influence of gender on the interest and
academic achievement of students in Integrated Science in Obio Akpor local
government area of Rivers State. It was found out that gender has a
significant influence on the interest of students in Integrated Science, but
does not have any influence on students’ achievement. Based on this, the
following recommendations were made:

1. Teachers of Integrated Science should teach in such a way as to rouse
students’ interest in the subject, science should be real to the students.

2. Parents should not segregate in terms of the education of their
children.

3. Children should be encouraged and provided with their essential
needs to make learning a thing of interest to them.

4. Students should motivate themselves, find joy in learning, they

should not wait to be pushed by their parents and teachers before they can
learn and achieve.
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